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ERACON 2006 
Abant Izzet Baysal University, Turkey 

 
Greetings by Gr. Makrides 

At the Opening Ceremony of ERACON 2006 
President of the European Association of ERASMUS Coordinators 

 
 
Dear Rector: Atilla K�l�ç 
Dear European Commission representative: Ásgerdur Kjartansdóttir 
Dear Socrates Programmes National Coordinator of Turkey: Hamit Ersoy 
Dear Vice Rector and Chairman of the Local Organizing Committee 
Dear Invited speakers 
Dear participants 
 
On behalf of the European Association of ERASMUS Coordinators (EAEC), I would like to 
welcome all the participants in the ERACON 2006 conference. It seems that the ERACON 
conferences are becoming part of the ERASMUS coordinators yearly activity programme 
and we hope that with this year’s official participation of the European Commission we will 
be able to increase participation in the future.The membership to EAEC is growing and we 
hope that very soon most European universities will become members.  
 
The idea for establishing the EAEC began over a coffee break at a conference in Lodz-
Poland in 2004 between myself and Professor Yung who is here with us. At that time we 
created an acting Management Board for a year until the first official General Assembly. The 
official kick off of the Association began in June 2005 in Cyprus with the first official General 
Assembly and the election of the first official Management Board. 
EAEC is gaining the interest of ERASMUS coordinators in Europe as well as the interest of 
European Commission since the scope of the Association satisfies the needs of mobility of 
students and teachers in Europe.  
 
Because some of you have seen some communication between the Rector of the Academy 
of Economics in Lodz and a public announcement by the Association, I want to say that 
what happened was a misunderstanding and I hope that the Rector has realized his mistake 
by now. The public announcement is placed on the web-site of the Association and 
everyone is welcome to read it. 
 
The conference satisfies one of the aims of the Association in trying to increase 
communication and cooperation and exchange of information between ERASMUS 
coordinators. During the conference an Exchange Education Fair is organized between 
institutions so that the fair acts as a basis for the development of new bilateral agreements 
and therefore it is expected that this activity will contribute in the European Commission aim 
to increase mobility of teachers and students. 
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This Abstracts Booklet is the result of this attempt and it provides a short description of what 
is presented at the conference. Round table discussions and workshops are also organized 
within the conference. I would like to thank all contributors for their presentation, which I 
believe will be found useful by all participants. 
 
This is my opportunity to express my personal appreciation to the local organizing 
committee from Abant Izzet Baysal University in Bolu for their excellent cooperation and the 
professional planning for the conference activities.  
 
Closing, I would like to thank all the partner institutions and representatives and all the 
ERASMUS community that participated in the ERACON 2006 conference and hope that this 
Abstracts Booklet is found useful to all. The proceedings of the conference will be published 
soon after the conference. 
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THE ACTIONS OF THE NEW ERASMUS (2007-2013) 
 

ÁSGERÐUR KJARTANSDOTTIR 
Seconded National Expert, European Commission, Unit B-4 Erasmus – JeanMonnet 

asgerdur.kjartansdottir@cec.eu.int  
 
 
 

ABSTRACT 
 
The presentation will give an overview of the new Integrated Programme in Lifelong 
Learning that the European Commission will launch in 2007 and its main objectives. The 
main focus of the presentation will be on the Integrated Programme of Erasmus. It will 
explain the idea behind the following Erasmus actions: 
 
�  Erasmus University Charter 
�  Student mobility 
�  Teaching staff mobility 
�  Other staff mobility 
�  Mobility related actions 
�  Centralised action 
 
In addition to this a short overview will be given on the political context of the new integrated 
programme, the experiences of the current programmes and the ideas of the Erasmus 
stakeholder consultation group. 
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EMPLOYMENT AND WORK OF FORMER  
ERASMUS STUDENTS 

 
ULRICH TEICHLER AND KERSTIN JANSON 

International Centre for Higher Education Research 
University of Kassel, 34109 Kassel, Germany 

teichler@incher.uni-kassel.de 
janson@incher.uni-kassel.de 

 
 
 
 

ABSTRACT 
 

Temporary study in another European country supported by the ERASMUS programmes 
spread from a few thousand participants in the late 1980s to about 150,000 annually in 
recent years. Such a study period is not only viewed as valuable academically, culturally 
and linguistically, but is expected to have a positive impact on subsequent employment and 
work. Three major studies have been undertaken to analyse the professional value of 
ERASMUS: they address respectively former ERASMUS students of the academic years 
1988/89, 1994/95 and 2000/01. The findings underscore in many respects the professional 
value of temporary study in another European country. But they also suggest a cautious 
view. Former ERASMUS students do not believe that they excel in income and social status 
during their early career. Moreover, the distinct professional value of temporary study in 
another country is declining over time – most likely because ERASMUS offers a less 
exclusive experience now than some years ago and because international experience of 
students seems to grow faster than visible international work assignments. But temporary 
study in another European country has remained an exceptional and professional highly 
rewarded experience for students from Central and Eastern European countries. 
 
 
1. THE IMPACT OF TEMPORARY STUDY ABROAD 
 
A temporary study period in another country was exceptional for European students about 
two decades ago. Since about three decades, however, several European countries as well 
as the European Commission decided to advocate and to promote temporary student 
mobility in order to broaden the students’ educational experience, to increase their 
international understanding, and to extend and raise the students’ foreign language 
proficiency as well as to prepare them for the world of work where such abilities were 
expected to play an increasing role. These policies were influenced by US activities to send 
students abroad in the framework of a “Junior Year Abroad” or similar schemes, but differed 
in putting emphasis on the cooperation between departments and teachers from various 
countries in order to cooperate in curricular matters, thereby enhancing the academic value 
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and increasing the likelihood that the achievements reached during the temporary study 
period in another country will be recognised upon return. 
The “Joint Study Programmes” supported by the European Commission from 1976 to 1986 
turned out, as a major evaluation study proved (Burn, Cerych and Smith, 1990; Opper, 
Teichler and Carlson, 1990), as a successful approach of organizing study periods of half a 
year or one year in another European country successfully and to integrate them as a 
valuable contrasting period into the curricula of the home institution in many cases. 
Consequently, the ERASMUS programme was established in 1987 to provide support for 
temporary student mobility within Europe on a wider scale. The number of participating 
students increased in the mean time from about 4,000 in the first year and about 10,000 in 
the second year to about 150,000 nowadays. And when the ministers of education of most 
European countries decided in 1999 in the Bologna Declaration to take bold steps towards 
structural convergence of higher education programmes in order to eventually reach a 
European Higher Education Area by 2010, facilitating student mobility within European was 
named as one of key objectives of this policy. 
The ERASMUS programme was assessed from the outset through a substantial number of 
evaluation studies. Attention was paid in this context to the management of the programme, 
the cost and funding of student mobility, the study conditions and provisions during the 
study period, the recognition of achievements during the study period abroad upon return 
and many other salient aspects (see the publications of the three major studies in Teichler 
and Maiworm, 1997; Rosselle and Lentiez, 1999; Teichler, 2002). On three occasions, 
surveys of former ERASMUS students were undertaken in order to note the impact of 
temporary study in another European country on the transition to employment and the early 
career: 

�  Study A: A representative sample of ERASMUS students of the academic year 
1988/89 was surveyed shortly after return and again about three years and finally 
about five years later; the final questionnaire was responded by more than 1,200 
former ERASMUS students (Maiworm and Teichler, 1996). The results reported 
here are based on the survey five years later. 

�  Study B: More than 30,000 former students from 11 European countries graduating 
in the academic year 1994/95 were surveyed about four years later. As they were 
asked to state whether they had studied abroad and as formerly mobile during the 
course of study of four of these countries were surveyed again, this study provided 
the opportunity to compare the early careers of former ERASMUS students (more 
than three percent of the students surveyed), other formerly mobile students and 
former students not having been mobile during the course of study (Jahr and 
Teichler, 2002). 

�  Study C: The European Commission recently initiated and funded a study on the 
professional value of ERASMUS. About 4,600 ERASMUS students of the 
academic year 2000/01 provided information in 2005 about their study experiences 
and their subsequent life course. The study coordinated by the author of this article 
will be published by the European Commission in autumn 2006. 
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These three studies form the basis of the following presentation of results. The results of 
these studies will be presented, compared and discussed in regard to the competences 
acquired by former ERASMUS students, their transition to employment, their employment 
status and remuneration as well as the links between study and subsequent work 
assignments. One has to bear in mind, that these outputs are no direct measures of the 
impact of temporary study in another country. Rather, graduate employment and work of 
former ERASMUS students is affected by all their potentials and all their learning and 
experience over the life-course as well as by the ways employers assess and make respond 
to those competences in the processes of recruitment and job assignment. Yet, surveys of 
former ERASMUS students provide the best possible information to indicate the 
professional value of the ERASMUS experience. 
 
2. TRANSITION FROM STUDY TO EMPLOYMENT 
 
The majority of former ERASMUS students are convinced that the ERASMUS experience 
was helpful for them to obtain their first job: 

�  71 percent of the ERASMUS students of the late 1980s (Study A), 
�  66 percent of those graduating in the mid-1990s (Study B) and 
�  54 percent of those mobile around 2000 (Study C) 

stated this affirmatively (see Table 1). The value of the ERASMUS experience for obtaining 
a first job seems to be on the decline, but still was underscored recently by more than half of 
the former ERASMUS students. 
As additional information supplied suggests, a study period in another country makes the 
job seekers’ CV distinct. Moreover, 60 percent or more of the graduates of all three surveys 
stated that their foreign language proficiency and more than half of the graduates each 
noted the international study experience played a major role in their employers’ decision to 
recruit them. The employer survey conducted as part of Study C confirms the student 
assessment. Many employers state foreign language proficiency (70%), work experience 
abroad (34%) as well as study period abroad (30%) of graduates as recruitment criteria. 
Certainly, the academic knowledge and the personality plays a more important role in the 
employers’ recruitment decision, but foreign language proficiency and international 
experience turn out to be important assets for many former ERASMUS students in their job 
search process. 
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Table 1: Perceived Positive Influence of the ERASMUS Study Period on 
Employment and Work – a Comparison Between Various Surveys of Former 
ERASMUS Students (percent of employed graduates) 
 

 ERASMUS Graduates ERASMUS 
 students 1988/89 1994/95 students 2000/01 
 surveyed 1993 surveyed 1999 surveyed 2005 
 (Study A) (Study B) (Study C) 
 

Obtaining first job 71 66 54 

Type of work task involved 49 44 39 

Income level 25 22 16 
 

Question H1: What impact do you feel that your study abroad experience has had with regard to your 
employment? 
Source: University of Kassel, VALERA Survey of Former ERASMUS Students. 

 
3. EMPLOYMENT SITUATION 
 
Former ERASMUS students obviously are excited by their study experience. About twice as 
many of them as other students decide to continue study on advanced level after 
graduation. Therefore, the transition to employment is not complete for all former 
ERASMUS students about five years later. 
It is by no means certain that temporary study abroad leads to more high-flying careers: 

�  25 percent of the ERASMUS students of the late 1980s (Study A), 
�  22 percent of those graduating in the mid-1990s (Study B) and 
�  16 percent of those mobile around 2000 (Study C) 

believed that their study period in another country has contributed to a higher income level 
than that of formerly non-mobile students (see Table 1). In recent years, the proportion of 
those believing that the income level was lower even surpassed that of those believing that 
it was higher. 
This might be disappointing for those hoping that temporary study in another country is an 
entree billet to top careers. But, after all, ERASMUS is a programme providing public 
support for the additional study expenses in another country and facilitating this study 
abroad in many respects, thus keeping additional monetary and non-monetary “investment” 
in bounds. Such a programme can be viewed as successful, if it contributes to European 
and international competences and to related work assignments rather than promising a 
higher status and a higher salary. 
It should be noted that almost three quarters of the ERASMUS students in the year 2000 
believe about five years later that their level of income and position corresponds to their 
level of educational attainment (Study C). The available comparative data for those 
graduating in the mid-1990s show that formerly mobile students noted such a adequate link 
between education and occupational status slightly more often than formerly non-mobile 
students (Study B). 
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About five years after the study period in another country, i.e. less than three years on 
average on the job, the transition to employment is not completed by all former ERASMUS 
students, and not all have reached a stable employment situation: 

�  the unemployment quota at the time the survey was conducted was 4 percent 
(Study A), 3 percent (Study B) and 6 percent (Study C) respectively; 

�  10 percent (Study A), 7 percent (Study B) and 10 percent (Study C) were employed 
part-time and 

�  the proportion of those employed on a temporary contract increased from 27 
percent of the two earlier cohorts (Studies A and B) to 35 percent of those mobile 
around the year 2000 (Study C). 

Available information suggests that temporary employment of graduates during their early 
career has increased in Europe in general. We do not have any evidence that international 
study experience is a cause for the increased proportion of temporarily employed former 
ERASMUS students of the most recent cohort surveyed. 
 
4. COMPETENCES UPON GRADUATION 
 
Surveys of former ERASMUS students are by no means a perfect tool of measuring the 
impact of the study period in another European country on the competences altogether 
acquired when students eventually graduate. The survey undertaken in 1999 of those 
graduating in the mid-1999s (Study B), however, allows us compare a retrospective self-
rating of competences acquired at the time of graduation between those who had been 
mobile in the course of study and those who had not been mobile. 
As was to be expected, former ERASMUS students and other internationally mobile 
students felt three times as often strong in foreign language proficiency than formerly non-
mobile students. They were also convinced that temporary study in another country were 
helpful in getting to know the culture and society of the host country and in understanding 
other cultures and getting along with persons from different cultural backgrounds. 
Otherwise, they hardly reported a different profile of competences than formerly non-mobile 
students. They only viewed themselves moderately stronger as far as working 
independently, adaptability and general communication skills are concerned. 
The majority of former ERASMUS students of the academic year 2000/01 asked recently 
(Study C) to compare their competences to formerly non-mobile persons, however, stated 
that they level of competences at the time of graduation was higher according to most of the 
dimension of professionally relevant competences addressed in the survey. One might 
believe that they overrate their competence, but also a survey of employers conducted as 
part of that study suggests that former ERASMUS students are over-proportionally strong as 
far as the majority of professionally relevant competences are concerned. 
In this context it is worth mentioning that former ERASMUS students look back 
retrospectively with a very favourable eye to their ERASMUS experience. In all three 
studies, problems are more frequently reported in matters of funding, accommodation, 
administration etc. than in academic matters (see Table 2). Moreover, former ERASMUS 
students believe on average that academic progress abroad was higher than during a 
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corresponding period at home. Though recognition is reported only in the range of 70-80 
percent and prolongation of the overall period of study due to the study period abroad is by 
no means seldom, almost all former ERASMUS students consider the temporary period in 
another European country as a worthwhile activity. Prior studies also have shown that 
teachers of ERASMUS students consider the mobile students as on equal terms with home 
country students during the study period abroad and some of them as a positive selection 
among all students. Overall, the retrospective assessment of the ERASMUS experience has 
remained surprisingly constant over the years. Neither the expansion diluted the quality nor 
efforts to redress problems and improve the value of the ERASMUS study period had a 
strong impact. 

Table 2: Selected Problems During the ERASMUS-supported Study Period Abroad – a 
Retrospective View of Former ERASMUS Students (percent) 
 

 ERASMUS Graduates ERASMUS 
 students 1988/89 1994/95 students 2000/01 
 surveyed 1993 surveyed 1999 surveyed 2005 
 (Cohort of study A  (Study B) (Study C) 
 surveyed in 1989/90) 
 

Accommodation 22 * 24 
Financial matters 21 * 22 
Administrative matters 21 * 19 
Obtaining credits/credit  
transfer * * 16 
Different teaching/learning  
methods 17 * 15 
Teachers meeting/helping  
students 15 * 13 
Taking courses in foreign  
language 10 * 9 
Too high academic level 8 * 5 
 

Question A12: To what extent did you have significant problems in the following areas during your study period 
abroad? Source: University of Kassel, VALERA Survey of Former ERASMUS Students 2005. 
* = Question not included 
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5. LINKS BETWEEN STUDY AND SUBSEQUENT WORK  
ASSIGNMENT 

 
Altogether, 61 percent of the ERASMUS students 2000/01 who were employed about five 
years later stated that they use the knowledge acquired in the course of study to a high 
extent (Study C). In the survey of 1994/95, no significant differences could be found 
between formerly mobile and formerly non-mobile students in this respect (Study B). 
The ERASMUS experience was viewed as having had a positive influence on the type of 
work tasks involved some years later (see Table 1) by 

�  49 percent of the ERASMUS students of the late 1980s (Study A), 
�  44 percent of the former ERASMUS students graduating in the mid-1990s (Study 

B) and 
�  39 percent of the ERASMUS students around 2000 (Study C). 

Thus, we observe a decline of the positive influence by ERASMUS on the work tasks some 
years later according to the former ERASMUS students’ perception. 
One of the most visible influences of ERASMUS on the subsequent employment and work 
is the high rate of former ERASMUS students working internationally or in an international 
environment. 18 percent of the former ERASMUS students in the Studies A and C each 
reported that they were employed in a country different from the country of graduation for at 
least for some time after graduation. The respective proportion was even 20 percent among 
former ERASMUS students graduating in the mid-1990s (Study B). This compares with 
about three percent of highly qualified Europeans employed in another European country 
than that of their nationality. 
An international working environment is indicative for the work situation of former 
ERASMUS students. The majority of the ERASMUS students 2000/01 stated in 2005 (Study 
C) that understanding of foreign cultures was an important element of their work 
assignment. Even about two thirds each named working with people of different cultures 
and communicating in foreign languages as important. 
Less than half of the former ERASMUS students of all the three cohorts surveyed stated 
that their work tasks were to a high extent internationally visible according the five areas 
addressed. Over the years, the percentage of those professionally involved to a high extent 
in internationally visible job tasks declined (see Table 3): 

�  For example, using frequently the language of the host country on the job fell from 
47 percent (Study A) to 38 percent (Study C) within slightly more than one decade. 

�  Similarly, frequent use of knowledge of the culture and society of the host country 
declined during that period from 30 percent (Study A) to 24 percent (Study C). 
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Table 3: ERASMUS-Related Work Tasks of Former ERASMUS Students –  
a Comparison Between Various Surveys (percent of employed graduates) 
 

 ERASMUS Graduates ERASMUS 
 students 1988/89 1994/95 students 2000/01 
 surveyed 1993 surveyed 1999 surveyed 2005 
 (Study A) (Study B) (Study C) 
 

Using the language of the  
host country orally 47 42 38 
Using the language of the  
host country in reading 
and writing 47 40 38 
Using firsthand professional  
knowledge of host country 30 25 25 
Using first hand knowledge 
of host country culture/society 30 32 24 
Professional travel to 
host country 17 18 14 
 

Question F6: To what extent do the responsibilities of your work involve the following? Scale of answers from 1 = 
to a very high extent to 5 = not at all.  
Source: University of Kassel, VALERA Survey of Former ERASMUS Students 2005. 

Again, the professional value of the ERASMUS period in another European country seems 
to be somewhat on a decline. The data show evidently that knowledge and understanding of 
the host culture and society has a lesser professional value in recent years. That does not 
exclude, however, the possibility that international experience keeps a transfer value of 
understanding contrasting cultures and societies to those at home.  
 
6. CONCLUDING OBSERVATIONS 
 
The temporary study period in another European country undertaken in the framework of 
ERASMUS certainly turn out to be valuable professionally. The majority of former 
ERASMUS students believe that their knowledge of understanding of foreign cultures and 
societies in general or specifically of the host country is important. Their international 
experience seems to have been helpful for most of them in getting employed for the first 
time. A substantial proportion, even though less than half, consider their work tasks to be 
linked to their study experiences and are strongly involved in visibly international activities. 
Both, the majority of former ERASMUS students and employers believe that internationally 
experienced students turn out to be superior in many professionally relevant competences 
than formerly non-mobile students. Last not least students mobile during the course of study 
are by far more frequently internationally mobile during the first few years of their career 
than those not mobile during the course of study. 
Two findings, though, suggest to assess the overall professional value of the ERASMUS 
experience more cautiously. First, former ERASMUS students do not believe that their 
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status and income is superior on average to those of formerly non-mobile students. Second, 
the professional value of the ERASMUS experience turns out to be more modest for recent 
generations than for those having studied in another European country some time ago: We 
have reasons to believe that ERASMUS offers to a lesser extent an exclusive experience 
now than some years ago and that visibly international work assignments grow to a lesser 
extent than the proportion of internationally experienced graduates. 
The data presented above referred to all ERASMUS students of the various cohorts 
analysed. An analysis taking into account differences by country, field of study, gender, 
period of ERASMUS-supported study in another country and other variables shows that the 
picture is by no means homogeneous. One variable, however, clearly stands out: Former 
ERASMUS students from Central and Eastern European countries report substantially more 
often a high professional value of temporary study than former ERASMUS students from 
Western European countries. In the Central and Eastern European countries, study 
experience in another European is still a more exclusive experience ensuring a higher 
professional reward. 

NOTES 
The European Commission will publish in autumn 2006 the external evaluation study “The 
Professional Value of ERASMUS Mobility” (Contract No. 2004-3297) undertaken by the 
International Centre for Higher Education Research (INCHER-Kassel). Authors of the study 
are Constance Engel, Kerstin Janson, Albert Over, Harald Schomburg and Ulrich Teichler. 
In the recent study, 511 institutions from higher education of all ERASMUS eligible in the 
academic year 2000/01 were asked to mail between August 2005 and early 2006 
questionnaires to their former ERASMUS students of the academic year 2000/01. About half 
of the institutions were willing and in the position to mail the questionnaire and actually 
reached an estimated number of about 10,000 former ERASMUS students of whom 4,589 
responded. 
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ABSTRACT 
 
Turkey has participated in the EU Programmes as of 1 April 2004. It means that Turkish 
universities are active in Erasmus programme for the last two years. However, the outcome 
is quite rewarding. Although the universities have encountered many difficulties during the 
first year, they have managed to send 1142 students and 339 teaching staff whereas they 
received 299 students and 219 teaching staff. The number has increased almost threefold 
during the academic year 2005/06. We expect to reach approximately 3100 outgoing 
students by the end of this academic year and 500 teaching staff. We also predict that we 
will be receiving almost 1000 students and 350 teaching staff during the same academic 
year. The next year request will be clear when this presentation is being made. It is then 
possible to say something about the increase as well. 

Turkish National Agency is giving one of the highest Erasmus grants to outgoing students 
since living costs are relatively low in Turkey. Hence, in order to compensate the difference 
the average monthly grant for students was 400 € for the academic year 2005/06. 

Turkey has been following the American system for the last 30-35 years. Therefore, the 
Bologna Process has been implemented in some areas quite well, especially in three cycle 
system. The higher education institutions have also been using some sort of credit system 
for internal use. Hence, it was not difficult for them to implement ECTS credit system as 
well, although the system has been fully implemented at all institutions. 

Erasmus Programme has made a great impact on higher education institutions in Turkey in 
terms of internationalisation. Although there have been a number of exchange programmes 
with the USA, Canada and Australia, Erasmus programme has outnumbered the previously 
existing cooperation and the trend has changed to European countries. Besides, previous 
exchanges have been made among the institutions which run courses in English, and the 
institutions are basically based in Istanbul, Ankara or Izmir. Nevertheless, Erasmus 
programme made it possible for other institutions to have mobility based in different cities as 
well. International Offices at Turkish higher education institutions have become quite 
important and active during the last few years. 

The programme has not only attracted for students to learn foreign languages, it also has 
positive impact on teaching staff to explore their potentiality by taking the courage to go 
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abroad for teaching assignments even for a short period. That boosted the students’ and 
teaching staff confidence. The teaching staff used that opportunity to sign more agreements 
and start new project with partner institutions. 

Turkey has not been known quite well in Europe as it deserves. I believe more and more 
cooperation will contribute for different nations to understand each other better. This way, 
we believe European countries will have the opportunity to meet the intellectual side of 
Turkish people as well. 
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IDEAS FOR MOTIVATION AND 
RECOGNITION IN ORDER TO INCREASE PARTICIPATION IN 

TEACHER EXCHANGE 
 

GREGORY MAKRIDES 
INTERCOLLEGE – Cyprus 

makrides.g@intercollege.ac.cy  
 
 
 

ABSTRACT 
 
Several ideas will be presented and discussed. Some ideas are already applied at 
Intercollege and some are pending for implementation. The presentation will include an 
introduction to the new MOBISTE proposal under Minerva with the title: Supporting the 
Mobility of Students and Teachers in Europe. 



 26 

 
NATIONAL SPORTS ACADEMY IN THE EUROPEAN EDUCATIONAL 

SPACE 
(STUDENT MOBILITY) 

 
PROFESSOR DANIELA DASHEVA,PH.D., D.SC., ANGELINA GERGOVA, 

EXPERT, STEFKA DJOBOVA, EXPERT, LILI MILANOVA, EXPERT 
National Sports Academy “Vassil Levski”, Sofia, Studentski grad 1700, Bulgaria 

intrelations@nsa.bg  
 
 

 
ABSTRACT  

 
Bulgaria’s categorical position to join the European Union as a full-right member makes 
necessary for the National Sports Academy to join successfully the European education 
system. The adaptability of the educational activities at our Academy to the European and 
world tendencies in the development of the Sports science and its teaching methods is an 
important factor which enables students to acquire high-level knowledge, skills and abilities.  
The National Sports Academy “Vassil Levski” is one of the Bulgarian top-ten higher 
education institutes which have signed an institutional agreement with the European 
Commission to participate in the Socrates/Erasmus programme. This fact made it possible 
for 68 students of the Academy to study for one whole semester at leading European 
universities and gave the opportunity of 43 students completing their education in different 
European higher education institutes to have classes at the National Sports Academy’s 
three faculties. 
 
INTRODUCTION 
The Higher Institute for Physical Culture (at present National Sports Academy “Vassil 
Levski”) – Sofia was founded as a university-level educational institution preparing Teachers 
in Physical Education and Sports Trainers. The Programme in Physiotherapy was launched 
in 1947.  
The Higher Institute of Physical Training was founded by a Decree of His Majesty Tzar Boris 
III in 1942. In 1967 the Sports Pedagogical Faculty and the Faculty for Group Physical 
Therapy and Remedial Physical Culture were set up. The aquatic sports training facility was 
opened near Nessebar, the Black Sea, in 1972. The same year the United Centre for 
Science and Training of Specialists in the field of Physical Culture and Sport was 
established. In 1973 a Scientific Council awarding scientific degrees was set up. In 1995 the 
Higher Institute of Physical Culture was renamed National Sports Academy according to a 
decision of the National Assembly. A new modern university campus was inaugurated. 
Since 1996 the National Sports Academy has been confering the honorary title "Doctor 
Honoris Causa" to distinguished people with special contribution to science and sport. 
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At Present  
 
At present the National Sports Academy (NSA) - Sofia is the only higher education 
institute in Bulgaria in the field of physical culture and sport. The NSA is granted a full state 
accreditation and offers university degree programmes (BSc, MSc, PhD) at three faculties: 
 

�  Faculty of Physical Education 
�  Faculty of Sports Training 
�  Faculty of Physiotherapy, Tourism and Sports Animation 

 
The Centre for Post-Graduate Studies at the NSA offers different post-graduate education 
programmes in specialised or interdisciplinary fields.    
NSA is remarkable for the fact that its teaching is based on its own research and 
interdisciplinary approach. Its programmes combine the professional training with research, 
promotion of the development of skills for identifying, defining and solving problems, 
preparation of creative persons with analytical abilities who improve their skills through their 
whole life. 
With its top scientific potential the NSA plays a well-deserved role of a national centre for 
research and development in the field of physical culture and sport enjoying a wide 
international prestige. NSA pays special attention to the training of young researchers within 
the framework of their doctoral studies.  Besides writing the obligatory course and degree 
thesis students also may take part in scientific meetings within the respective departments, 
in discussion clubs, round tables on different topics, R&D projects, annual internal 
conferences and events included in the schedule of the international scientific events. The 
scientific activities are carried out in special R&D laboratories.  
The best testimony for the scientific achievements of the NSA are the European, 
World and Olympic titles won by Bulgarian athletes, who are graduates of the 
Academy. They are as follows: 42 Olympic titles, 150 silver and bronze Olympic 
medals, 90 world champion titles and 120 silver and bronze medals at world 
championships. 
The Language Training Centre at the NSA offers Bulgarian language courses for 
foreign students and courses in different foreign languages (English, French, and 
German) for Bulgarian students.  

 
Internationalisation 

NSA is opened to the world and attracts many foreign students. Students mainly from 
Turkey, Greece, Cyprus, Macedonia, Zimbabwe etc. pursue their studies at the NSA to 
acquire a Bachelor, a Master or a Doctor degree.  
 
The NSA is a highly-respected partner in the SOCRATES/ERASMUS, LEONARDO and 
YOUTH programmes of the DG Education and Culture of the European Commission. The 
NSA is also a partner in the Central and Eastern European Programme for Universities 
Studies (CEEPUS).  
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The NSA also participates in a number of Thematic Networks projects: the Thematic 
Network of Sports AEHESIS - ©Aligning a European Higher Educational Structure in Sport 
Science©, Thematic Network of Adapted Physical Activity THENAPA II “Ageing and disability 
– a new crossing between physical activity, social integration and life-long well-being”, and 
European Network of Physiotherapy in Higher Education ENPHE. 
In the framework of the Joint Actions programme NSA participates as a partner in the 
“Integration through sport of people with disabilities” project. 
 
NSA maintains contacts and has established relations with many similar academic 
institutions from all over the world – Belgium, Germany, Spain, Poland, Turkey, Romania, 
Greece, Denmark, Estonia, Lithuania, Poland, the USA, France, Zimbabwe, the Republic of 
South Africa, Portugal, the Republic of Macedonia, Finland, Serbia and Montenegro, 
Guatemala, Libya, Mexico, Russia. 
 
ERASMUS STUDENT’S MOBILITY 
 
Bulgaria’s categorical position to join the European Union as a full-right member makes 
necessary for the National Sports Academy to join successfully the European education 
system. The adaptability of the educational activities at our Academy to the European and 
world tendencies in the development of the Sports science and its teaching methods is an 
important factor which enables students to acquire high-level knowledge, skills and abilities.  
The Socrates/Erasmus Programme of the EU provides such possibilities by allowing the 
students to apply the practical experience gained in the area of sports higher education with 
the aim to improve its quality. The programme presents a full methodology for guaranteeing 
some opportunities for the academic society to perform and enlarge the good practices 
within the frame of the participating countries. The benefits of the Erasmus programme can 
be found in the following directions: 
   

�  Academic development 
The programme gives a unique opportunity for an academic development of the students. 
The participants in the mobility have the chance to complete a part of their education in 
foreign higher education institutions. That allows them to experience different (in most of the 
cases) educational systems and draw conclusions on their own about the advantages and 
disadvantages of the educational methods in their own university (academy). 

�  Study of foreign languages 
The study of foreign languages is one of the priorities of the EU. Thus the students mobility 
is an opportunity to develop and improve the language skills. The study of less popular 
languages in the Community is strongly encouraged. The best way to learn a foreign 
language is by practising it in the country where this language is official and where the 
professional terminology can be connected to the academic background. 

�  Intercultural experience 
�  Promotion of the professional development 
�  European experience and dimension 
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The National Sports Academy “Vassil Levski” is one of the Bulgarian top-ten higher 
education institutes, which have signed an institutional agreement with the European 
Commission to participate in the Socrates/Erasmus programme. This fact made it 
possible for 68 students of the Academy to study for one whole semester at leading 
European universities and gave the opportunity of 43 students completing their 
education in different European higher education institutes to have classes at the 
National Sports Academy’s three faculties (see Fig.1.)                          

Outgoing students: 
�  University of Lleida, Spain  – 7 
�  Helsinki Polytechnic Stadia, Finland – 6 
�  Higher School of Health Technology in Lisbon, Portugal – 12 
�  German Sports University, Cologne, Germany - 8 
�   University of Paris X Nanter, France – 6 
�  University of Patra, Greece – 2 
�  Catholic University, Leuven, Belgium – 3 
�  Polytechnic University of Lahti, Finland – 2 
�  University “Joule Vern” Picardi, Ammine, France - 2  

�  University of Castilla-La Mancha, Ciudad Real, Spain - 4  
�  Cardenal Herrera University, Valencia, Spain – 4 
�  San Antonio Catholic University, Murcia, Spain  – 4 
�  University of Tartu, Estonia -2 
�  Free University, Brussels, Belgium – 2 
�  Technical University of Munchen, Germany -1 
�  Lithuanian Academy of Physical education -1 
�  University of Rennes 2, France -2 
 

Fig.1. Dynamic of the Outgoing students
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Incoming Students (Fig.2.): 
o Higher School of Health Technology in Lisbon, Portugal - 9 
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o University of Castilla-La Mancha, Ciudad Real, Spain - 27 
o University of Lleida, Spain– 1 
o National Institute for Physical Education of Catalonia, Barcelona, Spain - 2 
o Lithuania Academy of Physical Education – 4 

 

Fi g.2.Dynamic of the Incomi ng Students
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In many publications and presentations during different scientific and educational events in 
Bulgaria the most frequently faced difficulties are:  
�  The language barrier; Non-acceptance of the receiving (host) institutions;  
�  Lack of interest of both teachers and students due to the lack of information about the 

advantages of the participation in the Socrates/Erasmus programme; 
�   Difficulties with the academic recognition of the mobility. 
This attracted our attention to inquire National Sports Academy’s students who took part in a 
mobility in the last two years about their opinion on key issues as: the sufficiency of the 
study period and their motivation; sources of information; help provided from the home 
institution; academic recognition of the mobility; language preparation; costs and personal 
experience; personal evaluation of the study period.  
The Narrative Report from student to institution was used. A total of 22 students took part in 
the poll. The data were processed using the SPSS-13 Statistics. Frequency tables were 
carried out. 
RESULTS AND ANALYSIS 
To the first analyzed question: “Do you consider the study period to have been too short, too 
long or just right”, 25% of those questioned considered that the period is too short, but the 
bulk of them – 75 % thought it was just right (Fig.3.). From my point of view as an Erasmus 
coordinator, I think that the period is not right if it is 3 months, because it is impossible to 
complete a full-semester programme and on the coming back it is difficult to recognise the 
credits and marks. 
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Concerning the next question – Which were the factors which motivated you to go abroad  - 
22,7% indicated as an answer the new environment, followed by academic reasons - 22,7 
%, the culture - 18,2%, also 18,2% – European experience, 13,6% - career plans and only 
4,5% – friends living abroad (Fig.4). We can see that students are mostly motivated to get to 
know a new country, a different culture, to obtain the necessary European experience.  
The next group of problems is connected to the Information and support. To the first 
question – How did you get the information about the study programme of the host 
institution/general information? – Considerable number of the students indicated as an 
answer by the home institution – 87,5% and 12,5% by the host institution. This means that 
the information measures taken by our  

Fig.4. Which were the factors which motivated you to 
go abroad?

22%

18%

5%14%

23%

18%

Academic Cultural Friends living abroad

Career plan A new environment European experience

 
Office and the Academy were well organised and most of the students received the 
necessary information.  As for the second question – How useful was this information, 50 % 
think that it was very good, for 25% it was sufficient, for 12,5% - good and for 12,5% -
excellent (Fig.5.). From the next question we can observe that the majority of the host 
institutions offered an orientation programme for the incoming students – (50%) and the 
majority of them organised other special events for the Erasmus students during their stay – 
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50%.  The support given from the host institutions before and during the stay is also 
appreciated as very good (50%). The opinion of the students concerning the degree of 
integration with the local students in the host institutions was in 87,50% of the answers poor. 
This fact is not too positive and can be explained by the cultural traditions and the fact that 
most of the incoming students are accommodated in hostels with other Erasmus students 
and they do not have a close contact with local students. If we look at the next question – 
Type of accommodation at the host institution, 87,5% from those questioned were provided 
with university accommodation and the majority of them found the information from the 
university housing office (87,5%). Concerning the access to libraries and PCs the students 
said that it was excellent (75%). 
 

Fig.5. How useful  was this information?
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The next group of questions is related to the academic recognition. The first analysed 
question was – Were you provided with a learning agreement prior to the commencement of 
your study period? – 87,5% gave Yes as an answer, and 12,5% - No; most of them sat for 
the exams – 87,5%, ECTS was used in 87,5% of the cases, the academic recognition was 
obtained by 87,5% of the students, and 37,5% got credits for completing a language course. 
A crucial aspect of this group of questions is the recognition of the study period. Because of 
the insufficient scholarships, students are forced to come back after completing the three-
month period and therefore they do not meet the requirements of the host institutions. This 
year our students in France faced force major conditions – the students strikes.       
Concerning the next aspect – linguistic preparation – 62,5% from the students indicated that 
a language preparation was provided before the arrival at the host institution - for 75% of the 
students the answers were others (Fig.6). The majority of them improved their language 
competency during the Erasmus period (Fig.7). 
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Fig.6. Was language preparation provided before placement
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The last group of questions is linked to the personal experience or evaluation of the 
Erasmus study period. To the first question – Judgement of the academic outcome of 
placement – 62,5% from the student appreciated it as very good, 25% as excellent and 
12,5% as good (Fig.8,9). Looking at the personal outcome the situation is the same – 75% - 
very good, 12,5% - excellent and 12,5 % - good. 75% from the student believed that the 
placement would help their future career. For most of them the overall evaluation of the 
Erasmus placement was excellent (50%). 



 34 

 

Fig.8. Judgement of academic oucome of placement
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Fig.9. Judgement of personal  outcome of placement

13%

74%

13%

good

very good

exellent

 
 
 
COMMENT 
What could be improved in the future? Including a wider range of activities in the 
programme and new partner institutions; Providing the university’s departments and 
teachers with a systematic information about the bilateral agreements and the opportunity to 
participate in the mobilities; Training and consulting students and young teachers on how to 
prepare bilateral agreements for cooperation; Keeping in active and effective contact with 
partner universities abiding by the European community’s principles for equality. 
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 Mustafa Kemal University, Turkey 

takturk@mku.edu.tr 
 
 
 

ABSTRACT 
 
The paper aims to show the general feelings, physical and psychological changes of the 
Erasmus students before and after the mobility, and also the difficulties and the interesting 
memories together with the experiences that they have had during the period of their being 
an Erasmus student. 
 
Having taken part in European Education and Youth Programs in April, 2004, a lot of 
university student in Turkey considered that this is a new gate for their future career and are 
aware of a lot of difficulties being new in such an activity. They and also the staff in the 
universities do not know a lot about the process of Erasmus program. We, all together, have 
had the experience and interesting moments and memories when we find ourselves in 
charmed process of Erasmus. 
 
Every piece of these moments is worth telling and showing as an interesting and amusing 
points of the Turkey base of Erasmus. After we start to see the results and positive effects 
of the program on our students, we feel very happy to know that we are doing right and well. 
 
We want to introduce these effects and the other unknown backstage happenings in the 
Erasmus process in Turkey in order to trigger the Erasmus enthusiasm one more time.  
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ABSTRACT 
 
According to the new generation of programmes Hungarian universities almost triple the 
number of outgoing students in the future. This means an accentuated programme 
development and education management role for the university management. Tasks related 
to this growth have been defined, our development plan is ready.   
To raise the number of outgoing students we have done and continue to do the following 
arrangements: 

�  Establishment of an institutional level Erasmus Committee, creating collective 
thinking and decision making; ensure the flow of up-to-date information, and define 
and assist at the tasks of programme development; 

�  Up-keeping close links with our partner institutes in order to constantly harmonize 
our course offers; 

�  Organising mobility popularising programmes at every faculty to motivate students 
and staff.; 

�  Moral acknowledgement of the students and staff participating in the programme; 
�  Effective, user friendly, informative and transparent functioning; 
�  Informational brochures, white papers, constantly developed websites; 
 

The greatest challenge for us is to fit to the requirements of mutuality in point of student and 
staff mobility. Our most important task is to make our university an attractive destination for 
European universities. We have identified the following duties that will be done in the next 
few years: 

�  We try to organise more joint training programmes thus tightening relationships 
with our partners; 

�  Offering a wider range of foreign language courses; 
�  Offering higher standard services (mentors, dormitories, Hungarian language and 

cultural courses); 
�  Helping easy and quick access to relevant information (central website, up-to-date 

information). 
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ABSTRACT 
 

The essential basis for active citizenship and employability in the 21st century is to 
guarantee universal and continuing access to learning. Gaining and renewing skills is 
needed for sustained participation in the knowledge society. Employability is defined  as a 
set of achievements, skills and personal characteristics that make students more likely to 
gain employment and be successful in their chosen career.  
According to the Science Council of Lithuania the educational system in Lithuania is rather  
rigid and doesn’t allow institutions of higher education fully contribute to their main goal – to 
educate a critically thinking and independent individual.  
This presentation outlines the impact of periods that Lithuanian students spent abroad on 
their personality, on their view of life and  cultural values. The results of the research explore 
students’ attitudes towards experience abroad and its influence on their employability  is  
presented as well. 

 
 

 
One of the main features of nowadays economy is globalisation.  The world is not limited by 
a single region or a single country. That is why in order to compete in labour market a wider 
point of views, better knowledge of foreign languages, flexible response to changes and 
creative way of thinking are needed. It is particularly important for European Union with a 
large variety  of cultures and where the strong historically formed regions. Furthermore the 
EU seeks to have the most competitive and dynamic economy in the world. Thus the quality 
of education and training, the dynamism and creativity of the youth are among the EU’s 
most valuable assets, constituting the driving force of its prosperity and cohesion.  
 
Because of globalization processes the concept of competences required for better 
employability is changing constantly. Economic and social changes are modifying and 
upgrading the profile of basic skills that everyone should have as minimum entitlement, 
enabling active participation in working life, family life and all levels of community life. The 
new basic skills included in the Lisbon European Council conclusions (paragraph 26) are: IT 
skills, foreign languages, technological culture, entrepreneurship and social skills. It 
specifies broadly defined areas of knowledge and competence, all of which are 
interdisciplinary.  
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In the Feasibility Study on Improvement of Study Process and Student Support  at 
Universities made by the Science Council of Lithuania (2005) it was stressed that  
Lithuanian educational system as well as legislative acts regulating education are  rather 
rigid and regulate the study process too much in detail. As a result of this strict regulation 
students loose the possibility to plan their studies individually. Consequently, institutions of 
higher education do not respond adequately to the demands of labour market – to educate a 
critically thinking and independent individual. Opinion of Lithuanian Erasmus students after 
the return from their study period abroad is a proof to that. Students express critical 
judgement to the teaching methods at home institutions and prefer novelties they have 
experienced when being abroad. 
 
In the educational field, a European approach is essential to give students a clear 
understanding of how to integrate with, and gain the maximum benefit from, a multicultural 
environment. Student mobility in itself promotes academic quality. It enables diversity to be 
an asset, enhancing the quality of teaching and research through comparative and 
distinctive approaches to learning. Learning, studying, training or conducting research 
abroad are all ways of improving employment opportunities. Studies conducted at European 
level confirm that young people who have studied abroad are often the quickest to find 
employment and an international career involving greater responsibility.  
"Bringing students to Europe, bringing Europe to all students" is the new spirit of 
ERASMUS, with student mobility retaining a position of central importance within the 
programme. 
 
Lithuania with other Central and Eastern European countries joined Erasmus program in 
1999/2000. 34 state and private higher education institutions from Lithuania, namely 16 
universities and 18 colleges took part in Erasmus program in academic year 2004/2005. 
5482 Lithuanian students took part in Erasmus mobility program before academic year 
2005/2006. Figure 1 illustrates Lithuanian students’ mobility during recent years, showing 20 
percent increase in the numbers of outgoing students. 
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Figure 1. Lithuanian students’ mobility in 1999/2000 – 2004/2005  

 
After assessing Lithuanian Erasmus mobility reports for the first four years the Commission 
stated that student mobility from acceding countries, including Lithuania, showed a steady 
increase. Socrates interim report also states that EU funded mobility “creates a significant 
European added value” as first of all  mobility contributes to the feeling of belonging to a 
European community and to the development of a European consciousness; it enhances 
the professional and personal skills of mobility program participants and provides better 
employment opportunities.  
 
Authors of Lithuanian Interim Assessment Report on the Implementation of EU Socrates II 
Program noted that the majority of Lithuanian students believe Erasmus studies to have 
positive impact on their future professional career. Besides, Erasmus students acknowledge 
they have improved skills in foreign languages.  
According to the report the key motives of students going to study abroad are acquiring new 
academic knowledge, getting in touch with other cultures, changing the place of temporary 
residence, improving chances for their professional career, improving skills in foreign 
languages. Therefore the overall attitude towards Erasmus program is positive.  
 
SURVEY OF LITHUANIAN SOCRATES ERASMUS STUDENTS OPINION ABOUT THE 
INFLUENCE OF PARTICIPATION IN THE MOBILITY PROGRAM ON THEIR 
COMPETITIVENESS IN LABOUR MARKET  
 
Research group - 4009 exchange students from Socrates Erasmus mobility period 
1999/2000 – 2003/2004. The survey target group consisted of Erasmus students from four 
higher university education institutions (Kaunas University of Technology, Siauliai 
University, Vytautas Magnus University and Lithuanian Veterinary Academy) and six higher 
non-university education institutions (Kaunas College, Kolping College, Vilnius Management 
Academy, Vilnius Cooperation College, Klaip� da College of Social Sciences and Vilnius 
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College). Questionnaires were sent to respondents during February – March 2006.  
Respondents returned 177 questionnaires with answers.  
 
Evaluation of work experience of former Socrates Erasmus students  
71 percent of respondents answered “yes” to the question “Is your current job of 
international character”, i.e. whether the respondent’s job involves communication with 
foreign clients/partners, going to business trips abroad etc.; the percentage of negative 
replies to the same questions was 29 (see fig. 2). It is interesting to note that European 
Socrates program assessment study of 2000 revealed that 72 percent of former Erasmus 
students stated their job being of international character.  

 

Figure 2. Distribution of respondents replies on the character of job 

All currently working respondents were also asked to evaluate factors that have influenced 
their employment opportunities. Figure 3 illustrates that 7 percent of working respondents 
indicated their studies abroad as one of the most important factors for getting a job, 33 
percent considered the influence of studies abroad less important and 15 percent of former 
Erasmus students believed studies abroad to be of least importance for employability, a 
similar number of students, namely 14 percent, found studies abroad of no importance. 
Therefore, we may conclude that Erasmus students from survey target group do not directly 
link studies abroad with employability.  
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Figure 3. Distribution of the importance of studies abroad in percent  

Figure 4 illustrates the importance of studies abroad to the respondents’ present job. Almost 
half of the respondents stated that experience gained during exchange programs is 
important for their present job and only 5.5 percent of former Erasmus students believe their 
exchange experience is of no importance. 

 

 Figure 4. Distribution of the importance of foreign studies experience in  percent 
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What was the influence of better  career  possibilities  for  your 
decision to study abroad? 
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Assessment of participation in Socrates Erasmus program 
  
The second part of the questionnaire dealt with qualitative assessment of the experience 
gained during the participation in Socrates Erasmus program. Assessing how future career 
possibilities influenced their decision to participate in the exchange program even 46 
percent of respondents considered this factor to be of great importance, 37 percent 
regarded this quite important and 12 percent thought 
it was of some importance. Only 5 percent of respondents stated that future career was of 
least importance to their decision to choose studies abroad (see fig. 5 ).  
 

 

 

 

 

 

 

 

Figure 5. Influence of future career possibilities for respondents decision to study 
abroad  

Erasmus students were asked to indicate how future employability related factors changed 
during the period of Erasmus studies. Most of the graduates noted that their foreign 
language skills improved considerably. The most frequent evaluation of professional skills 
acquired during exchange studies was “to some extent”. Answers about computer literacy 
during Erasmus studies showed there was no change.  Students’ grades in home institution 
were similar to those in Erasmus host university or college. We may draw a conclusion that 
Erasmus studies have positive influence on exchange students’ foreign language skills and 
practical experience, while computer literacy and grades are not influenced.  

Respondents were also asked to evaluate the change of their personal character features 
during Erasmus studies. The survey revealed that respondents’ ability to adapt to new 
situations and self-sufficiency have improved considerably. Graduates also noted the 
improvement of their other skills and personal characteristics, such as critical and analytic 
thinking, creativity, and teamwork skills. The only thing that did not change, in the opinion of 
respondents, was responsibility. 
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 CONCLUSIONS 

Socrates Erasmus programme has been a great success since its implementation in the 
`90s. It has a positive impact on integrating intercultural environments and enhancing quality 
of studies in higher education institutions. The mobility in Lithuania is growing constantly 
and making this programme very important in internationalisation process of higher 
education institutions of Lithuania. According to the opinion of former Lithuanian Socrates 
Erasmus students their participation in mobility programme had a direct positive impact on 
their personal and professional skills. On the other hand mobility experience wasn’t very 
important criteria for their employment. To conclude with, Socrates Erasmus programme 
has an indirect positive impact on students’ competitiveness in the labour market. So further 
implementation of mobility programmes such as Socrates Erasmus is very useful in 
responding to the labour market needs and EU economy in the process of globalisation .  
 
THE LIST OF REFERENCES 
Convention of European Higher Education Institutions (2001), European centre for higher 
education, http://mail.cepes.ro/information_services/sources/on_line/salamanca.htm  
 
Forward from Berlin: the role of universities, European University Association, 
http://www.eua.be/eua/jsp/en/upload/COM_PUB_Graz_publication_final.1069326105539.pd
f  
 
Interim assessment report on the implementation of EU Socrates II programme (2000-
2006), http://europa.eu.int/comm/education/programmes/evaluation/socratesnat/soclith.pdf 
 
Interim evaluation report on the results achieved and on the qualitative and quantitative 
aspects of the implementation of the second phase of the Community action programme in 
the field of education ‘Socrates’, European Commission, Brussels, 8.3.2004 COM(2004) 
153 final 
 
Gordon J., Maiworm F., Teichler U. SOCRATES 2000 Evaluation Study, European 
Commission,  2001 
 
Palevi� i� t�  S. The Influence of European Union Socrates Erasmus Mobility Programme on 
the Competitiveness of Graduates of Lithuanian Higher Education Institutions in the Labour 
Market: Master’s Work in European Integration, Manuscript, Kaunas University of 
Technology, 2006 
 
Passport to mobility, European Communities, Luxembourg, 2001  
 
Science Council of Lithuania. Improvement of study processes in higher education 
institutions and support to students. 
www.lmt.lt/STUDIJOS/TEKSTAS/STUDIJOS_05_03_08.doc  
 



 44 

STUDENTS AND TEACHERS’ MOBILITY FIRST YEAR OF 
PARTICIPATING IN SOCRATES- ERASMUS PROGRAMME 

 
MA	 GORZATA BIEDA-BIA	 AS 

University of Management and Marketing, Poland 
mbieda@wszim.sosnowiec.pl 

 
 
 

                   ABSTRACT 
 
This paper will be dealing with a few topics and concerning WSZiM’s experiences and 
problems faced during the first year of participating in Socrates-Erasmus Programme.  
 
The University of Management and Marketing is a relatively young institution, it was founded 
in 1997 as one of the first non-public high schools in the Silesian Region in Poland. It has 
still developed by creating new curriculum and offering regular, extramural BA and MA 
studies and post-graduated studies. There are more than 5100 students at our University. 
Joining European Union resulted in a change in attitude towards becoming a European 
student from the Polish perspectives. That’s why Foreign Cooperation Office was created in 
2004 to help our students find the best way of becoming a student for European 
possibilities.  
 
It was the beginning of international cooperation with our partner schools, students and 
teachers’ mobility, new international research as well as common conferences and ECTS 
implementation. The University of Management and Marketing became an official partner of 
Bologna Process postulates implementation.   
 
 
 
The University of Management and Marketing was founded in 1997 of the first, non-public 
high school in the Silesia Region. The founder is Aleksander Dudek, who has been the 
Chancellor to these days. The University offers five fields of studies: Management and 
Marketing, Administration, European Studies, Pedagogy and Journalism and Social 
Communication. There are almost 5200 students and more than 4200 graduates so far. It 
offers full-time and part-time studies at Bachelor’s and Master’s degree levels. It also offers 
16 fields at post-graduated studies and realizes the biggest post education project directed 
to entrepreneurs in Europe. The University of Management and Marketing is located in 
Sosnowiec, an industrial city in the South of Poland, 60 km from Cracow. Sosnowiec 
reached the beginning of XIX century and in 1902 it got the city’s rights. The city has been 
changed for years as it has become the city of 
businessmen and intellectuals.  
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The University of Management and Marketing has changed too as well as Sosnowiec has. 
From a small non-public high school it became a huge academic centre. The changes in the 
perception of education weight were unavoidable as globalization and knowledge based 
society have appeared. The University wanted to take part in creating European Higher 
Education Area and to carry out all postulates that are summed up in Bologna Process’ 
postulates. That was the beginning of the University’s way to European teaching standards. 

 
STUDENTS’ MOBILITY 

 
In September 2004 Foreign Cooperation Office was created. From the beginning of its 
establishing the office was responsible for the implementation of Bologna Process 
postulates. Diploma supplements were offered to graduates at the end of 2004. They are in 
the Polish language and can be translated into English, German and French on student’s 
request.  This year we have received the ECTS grant for the Management and Marketing 
Department. Till the end of September 2006 we have to prepare a catalogue where you can 
find all information concerning the name of the subject, the department, lectures, a 
description of subject as number of hours and of course the number of credits.  We use 
ECTS for all foreign students who study at our University but a team of academic staff is 
working on ECTS implementation in other fields of study: European Studies and 
Administration. Students and teachers’ mobility became the most serious challenge for our 
school. The first activity was to submit the application to European Commission for 
European University Charter. Therefore, we had to define the role of our University in 
European Union educational process.  The mission of the University of Management and 
Marketing is to offer modern and continually updated programmes of study designed to 
equip graduates with the knowledge and skills necessary to perform well in the employment 
market. A key to this  is offering high-quality education on the highest vocational level 
corresponding to the standards of the European Union. So the main goals were defined: 
1) establishing new contracts and developing co-operation between universities, 
organizations and enterprises in the European membership countries 
2) finding, joining and building networks with institutions from the present EU, the Baltic 
Region, and C&E Europe, thus contributing to the development of a strong European 
education system 
3) developing an offer of student exchanges to give the students a choice of 1 and 2-
semester stays in a number of universities from various parts of Europe. 4) standardizing the 
exchange and the support of the ERASMUS system will greatly contribute to that purpose 
5) further extending and improving student exchange  
6) using European Credit System as an internal credit accumulation system first at 
Management and Marketing department later at all departments. 
7) developing research on e-learning and IS to create new methods of teaching and learning 
8) enriching the offers for students in a range of foreign language courses using new 
techniques, language laboratories and computer programmes . 
9) introducing new problems and themes connected with the European Union  
10) creating English-based curriculum for foreigners  
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11) participating in European networks and consortia that promote the internalization of 
education 
12) encouraging students’ engagement in international relations by engaging them in taking 
care of our exchange students, notably those with special needs 
13) guest lectures and study periods abroad will contribute towards improving the quality of 
our staff, also preparing them to teach in foreign languages at our University. 

 
Till 2004 our University had worked only with two foreign partner schools: Zeppelin 
University from Friedriechshafen (Germany) and Lvov University (Ukraine) so we had to find 
new partners and create a new, interesting education offer. Waiting for the European 
Commission’s decision new contacts were established with almost 30 schools from all 
Europe.  Unfortunately we haven’t offered any subject in English yet so we weren’t an equal 
partner for many schools. Become familiar with good didactic base in these ones which had 
stayed we decided to get to know our partners better and to visit all of them. During our visits 
at partner schools we had the possibility to meet not only the authorities, professors or to 
see didactic base but also to meet foreign students and get some information about the 
school. We visited Lithuania, the Czech Republic, Germany, Greece and invited Czech and 
Danish authorities to visit us. We were in contact with Turkish University and Slovenian 
College. We decided to sign 6 Bilateral Agreements in 2005/2006 academic year.  We got 
the European University Charter in February 2005 (we had been waiting almost 5 months for 
the result) with Erasmus code PL SOSNOWI01. 

 
The first step was behind us. But the most difficult task was still to come.  In February 2005 
we started the first recruitment to students’ exchange. To our surprise nobody came forward. 
We didn’t know why and what the reasons were.  There was a promotion campaign, 
brochures, leaflets, information on the Internet and informational meetings. Without any 
response. So we decided to conduct a survey to find out the reasons for that situation. It 
turned out that the main problems were: poor knowledge of English, too high cost of living 
abroad and home longing. Despite having many language courses, passing and getting 
international language certificates, participating in Studium of European Languages almost 
75 % of students declared to be afraid of studying abroad because of the language barrier. 
We had to help our students make a decision concerning studying abroad. The students 
needed professional language preparation so an additional English course was organized. 
Because of too high cost of living abroad our students needed a financial support. So all 
students, who would study abroad, were exempted from the tuition fees during their stay 
abroad. We encouraged them to get top marks before departure in order to get the highest 
scholarship. Studying alone in a completely new group, with new methods, language, culture 
and far away from home made professional, personal and social support necessary.  That’s 
why the information meetings were organized, information packages were given to students 
and professional website was created. The clear rules of application and stages of 
qualification were created and made public. In 2005/2006 academic year (the first year of 
participating in Erasmus Programme) 5 students went to study abroad. Two girls studied 
International Business Management at Klaipeda College of Social Sciences (from 
September to the end of January) in Klaipeda; Lithuania. They completed this semester with 
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top marks. Three other students were qualified for Intensive Language Course at University 
of Ljubljana and they are studying at GEA-College of Entrepreneurship in Piran, Slovenia 
right now (from January till the end of June). All experiences gained in the first year of 
participating in Erasmus made us  
better prepared for the next academic year.  
 
Foreign Cooperation Office is responsible for  contacts with partner schools, Learning 
Agreement establishment and accommodation. Each student is responsible for the journey 
to partner school (the Office shares its experiences in getting to partner school, type of 
accommodation, and gives the contact to Erasmus coordinator from the quest university) 
and health insurance. The Office prepares the package of documents that are given to 
students before their departure (LA, Recognition Sheet, Bilateral Agreement, Application and 
useful information about the city, region, and social life). We advance the first installment 
(80% of total grant) before departure and the second one after all documents are accounted 
for (20%). Because of the low number of outgoing students we have a personal contact with 
each of them and their family which causes the feeling of security. All outgoing students are 
obliged to send their relations from the stipendium and all problems are solved immediately.  

 
Each student, who has come back, is obliged to share its experiences and feelings 
concerning studying abroad. The Grant Holders’ Base “Share your experiences from grant 
trip” was created where articles of our grant holders are published. 

 
Even though we don’t offer English curriculum for incoming students, four students decided 
to study at our University. We welcomed two students from the Czech Republic and two 
students from Byelorussia. All of them study Polish courses.  
   
In 2006/2007 academic year we are going to cooperate with 8 partner schools. We have got 
14 grants for outgoing students. By March 2006 almost 30 applications had already been 
submitted. Our hard work is giving good results.  

 
TEACHERS’ MOBILITY 

 
It turned out that more difficult than students’ mobility was teachers’ mobility exchange. The 
University of Management and Marketing is a non-public high school.  There are more than 
70 individual academic teachers as more than 190 academic staff. It turned out that only a 
few academic teachers were interested in having some lectures abroad. In 2005/2006 we 
could send 5 academic teachers to our partner schools. Unfortunately there were 3 persons 
who would like to visit and give some lecturers to foreign students. The reasons for no 
response were: having no time, inadequate knowledge of English or other European 
language and other responsibilities. Even young PhDs weren’t interested in foreign 
cooperation. It was very surprising for us. Even though clear rules of application have been 
established and we offered financial support we can’t find a way to motivate academic staff.. 
We planed 4 exchange visits: one to Tomas Bata University in Zlin, the Czech Republic; one 
to Klajpeda College of Social Sciences in Klapeda, Lithuania; one to Abant Izzet Baysal 
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University in Bolu, Turkey and the last one to GEA-College for Entrepreneurship in Piran, 
Slovenia. All of them will be realized in May 2006.  

 
SUMMARY 

 
Being completely inexperienced in students exchange made us find our own ways of work 
and mobilization. I think that personal contact, commitment and help given to students are 
the most important duty of every Socrates-Erasmus coordinator. Efficient activities and being 
competent are information basis given to further grant holders. Important thing is the feeling 
of security that is given by the commitment to every student’s problem. Every student should 
count on its coordinator in every situation.  
 
We still don’t have any good results in teachers’ mobility. We try to find the best solutions to 
motivate and we count on other universities’ experiences that will be discussed during 
Eracon Conference in May in Bolu. 

 
I would like to thank coordinators from our partner schools who share their experiences and 
be helpful in every situation. 2006/2007 academic year we will be cooperating with: 
- GEA College of Entreprenership, Piran S
ovenia; 
- Klajpeda College of Social Sciences, Klajpeda     Lithuania; 
- Tomas Bata University, Zlin the Czech Republic; 
- MAICh, Chania Grece 
- IPAM, Porto Portugal; 
- University of Ostrava, Ostrava the Czech Republic; 
- Comenius University, Bratys
awa S
owacja; 
- Zeppelin University, Friedrischafen Germany 
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ABSTRACT 
 
Statistics on Erasmus student mobility clearly shows that there is significant imbalance in 
the mobility flows from West to East. The numbers speak to the fact that the Universities 
from the new EU countries are exporting universities. In consideration of the political aim of 
the EU to create common European Higher Education Area the Eastern Universities have to 
compete on equal terms with their partners from the Western Europe. Faced with these 
challenges in student mobility Eastern Universities should attempt to reach at least a 
rational balance of mobility in both directions. First, the Universities should identify the main 
obstacles for the West-East mobility. Second, possible strategies to overcome these 
problems should be planned and implemented on institutional and national levels. Last, but 
not least Eastern Universities should be aware that they could be attractive for students 
from Western Universities and can stand on equal footing with their Western counterparts. 
For the Universities in small countries like Lithuania it is not an easy task. A study case of 
Lithuania in general and Vilnius University in particular will be presented.  National policy in 
respect to Erasmus programme as well as Vilnius University initiatives and efforts for 
improving the balance in the West-East mobility will be presented and discussed. 
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ABSTRACT 
 

Budapest Tech has a great deal of good experiences in the field of Erasmus Intensive 
Programmes; since the introduction of Erasmus Program in Hungary our school and its 
predecessors respectively have been continuously organizing and participating in IP-s. This 
article wishes to deal with the following questions: 
Why is good for an institution to organize IP or to participate in an IP?- Interests of students, 
teachers and institutions. How to start in to organize an IP application in our institution? The 
task of an Erasmus coordinator is to draw attention and to convince the teachers and the 
leadership. What essential elements should be taken into consideration in the course of 
writing the application? Co-operation of the Erasmus coordinator and the coordinating 
professor. In case of an approved application: What troubles, questions may arise in the 
course of preparation? Difficulties and pleasures during the implementation. Questions of 
closing. 
What makes an IP successful? 
 
 
Intensive Program is one of the most interesting centralized programs of Erasmus. 
Budapest Tech – which was awarded by the E-Quality prize in 2006 - has a lot of good 
experiences in this field – in practice our college and its predecessors have been 
continuously organizing or taking part in IPs since the introduction of the Erasmus program 
in Hungary. 
The topic of this presentation is to summarize these experiences, mainly for those Erasmus 
coordinators who have not participated in IP yet.  
Intensive Programs are short-term (10-60 days) study programs - “schools” that cannot be 
easily realized in the framework of the traditional education. The IP encourages efficient and 
multinational teaching of specialist topics which might otherwise not be taught at all, or only 
in a very restricted number of universities;  
Such schools, although they are represented outwards by a university or by its faculty or 
department, are determined by its professors or teachers who have a special, modern 
research area. On the one hand this area should appear in the professional world, therefore 
it is important that the theme mean a serious challenge for the students and the teachers to 
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gather from several countries to learn and teach. On the other hand the coordinating 
professor (co-ordinator) also must have enough enthusiasm to undertake such an enormous 
organizing work. 
If an institution or its educational unit wants to organize an IP, three questions arise: 

Why is it good for the institutions, students and teachers?  

To answer the third question is the simplest – why is the IP good for the students? It means 
an enormous possibility for the students to pursue studies of their narrow, special 
professional area in an international environment, to work and learn in an international team, 
to gain new knowledge and to get acquainted with other aspects of their professional area. 
Beyond the above an international team is always a big adventure, where students can 
make new friends, establish new contacts and know new environment. The aim of the IP is 
to enable students and teachers to work together in multinational groups and so benefit from 
special learning and teaching conditions not available in a single institution, and to gain new 
perspectives on the topic being studied; If we reveal this opportunity to the students, the 
biggest problem is how to select the participants from the many applicants. 
An IP means a great possibility for the teachers, too – it allows members of the teaching 
staff to exchange views on teaching content and new curricula approaches and to test 
teaching methods in an international classroom environment.  
At the same time it means a huge extra work so not every teacher want to participate in an 
IP application or in its implementation. Often the conviction of the institutional leadership is 
the most difficult thing, considering that for the institution IP means obviously the growth of 
the international reputation and acknowledgement, but for that the institution has to make a 
material sacrifice – namely Contribution to the actual budget.  
Summing up, everybody is interested in the IP, although in a different way, but to make the 
first steps it is important that both the teacher and the institutional leadership be convinced 
of this interest. 
What is the role of the Erasmus institutional coordinators in making this step? 
The first, most important step is to forward the information on the IP to the teachers. Here 
the task of the Erasmus coordinator is big enough: he/she must know his/her institution, the 
teachers, branches or even courses and subjects. Teachers often do not know the IP unless 
they were somewhere its participants. Therefore we have to draw the attention to this 
possibility. It does not wrong to know to which leader or teacher it is worth explaining the IP, 
who has a good mind to apply. Naturally, the information must be spread within the whole 
institution, but for personal conviction we have to sit down only with a few numbers. 

We have had the coordinator – how farther? 

For the Erasmus institutional coordinator it is not compulsory only his/her moral obligation to 
assist the applicant. But if we give this assistance, then it is expedient to work together with 
the teacher who coordinates the application. One party, the prospective coordinator of the 
IP is professionally strong, while the Erasmus coordinator is familiar with the application 
form, the technical details, and the calculation methods. Thus it is important that the 
Erasmus institutional coordinator or his/her colleague help in developing the idea of the IP 
into an application.  
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One of the most important requirements is timing.  

Submission deadline of IPs is 1st March every year. Therefore the issue of the IP must be 
raised in September, October at the latest, so that we can find in the first round the teacher 
who is willing to coordinate. 
It is practical to make a flow chart, in order to make both the prospective coordinator and 
his/her assistant, the Erasmus coordinator be aware of the tasks and the relevant schedule. 
I would show a task series of this sort: 
 
Task Responsible person Deadline Remark 
To define the IP’s 
goals 

Coordinator Latest 
October 

Partner search. Method: to 
send the idea of IP to 
supposed partners or to 
some mailing list, e.g. EAIE. 
Problem: it is time-
demanding, a part of 
partners do not answer or 
very slowly 

To fix dates, 
numbers with those 
partners who gave 
positive answer 

Coordinator and 
Erasmus coordinator 

November  

To make a 
preliminary 
calculation 
according to the 
partners’ answer 

Erasmus coordinator December  

To agree the 
preliminary 
calculation with the 
coordinator 

Coordinator and 
Erasmus coordinator 

Middle of 
December 

Do not forget: nobody works 
at the Christmas time! 

To determine 
substantial parts 
and goals 

Coordinator January The problem is that the 
applications and their forms 
are published relatively late. 
Therefore it is practical to 
prepare from the material of 
the previous year, so that we 
can have many tiny details in 
time. 

Description of  
taught subjects, 
credits, exact timing 

Coordinator End of 
January 

Similar to the previous point 

To ask for the data-
sheet of the 

Coordinator and 
Erasmus coordinator 

End of 
January, 
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participants February 
Execution, 
monitoring, planning 
of dissemination 

Coordinator End of 
January 

 

Correct filling of 
forms concerning 
the partners 

Erasmus coordinator End of 
January 

 

Sending out the 
planned application 
to the partners 

Coordinator and 
Erasmus coordinator 

End of 
January 

 

Having of signed 
partnership 
agreements 

Erasmus coordinator Latest 
middle of 
February 

 

Finishing touches Coordinator and 
Erasmus coordinator 

middle of 
February 

 

Printing Coordinator or 
Erasmus coordinator 

End of 
February 

At least 3-4 days before the 
submission – here come 
often technical problems 

To fix the date of 
signing with the 
institutional leader 
in advance 

Coordinator or 
Erasmus coordinator 

End of 
February 

At least 1 month before the 
submission deadline – the 
leader not always has time or 
is abroad, etc. 

Posting Erasmus coordinator  At the latest on 28th February 
(and to listen to that the 
deadline does not fall on 
Saturday or Sunday!) 

 
It has many advantages if we prepare a similar chart in advance. Either a teacher, as a 
prospective coordinator contacts the Erasmus coordinator, or vice versa, it shows 
immediately, what and when has to be done or when the coordinator of IP can count on the 
help of the Erasmus coordinator. 

Further important things  

If the applicants write the application in their mother tongue, which is permitted for the 
member countries, the application must be translated into any common language enabling 
the participants to understand the application. 
It is also useful to listen to the content part – teachers coordinating the IP are inclined to go 
into professional details, what is important of course, but in the course of the execution. 
Here we still have to word in “application language”! So, when writing the application let us 
be concise, and show what is new in our application and do not withhold the incidental 
premises. 
Let us plan vividly: If we forced the students to hear out an 8-hour lecture every day in the 
summer holidays, we would sentence the IP to death. Fortunately, the 8-hour suffering of 
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the students cannot come true, because such an IP would automatically deselected by the 
Commission. So, it is important that the lectures and the consecutive practices that can be 
performed in teamwork rotate.  
Let us plan the date realistically: if an IP runs during the academic year, both the teachers 
and the students move hard. It is expedient to organize these programs for the summer, but 
not for the middle but for the end. Thus we get relaxed students and teachers, and a 
summer university of this kind can be announced among the outsiders, as well. This could 
bring money, what is not bed, because an IP can get only co-financing from Brussels. 
In order to describe the schedule planned for the next summer, serious preliminary 
conciliations may be needed. It means not only the partners, but many other things must 
also be thought over – for example class and lab capacity, human resources (namely e.g. 
laboratory technicians), lodgings and other similar organizational questions. 
All these can be solved well if the cooperation and the teamwork of the application 
coordinator and the Erasmus coordinator are good. And this is true in the future, too, when: 

Here is the trouble – the IP has been approved! How to go on? 

It is useful to organize again the exact tasks, schedules and liable persons. 
1. We have to inform the partners immediately and send them the copy of the 

contract. Remember, that the coordinating institution is not the owner of the grant; 
it is only the organizer of the program. The contract will always include a smaller 
sum than the planned amount, so we have to clear up with the partners how to 
distribute it. The coordinating institution should make the proposal, but it is not 
correct to make decision alone. 

2. In order to prepare decisions in connection with the funds and the program, it is 
expedient to hold a coordinators’ meeting prior to the IP, where the professional 
coordinators and the prospective teachers of all participating institutions come. 
Certainly, the cost of this meeting should be entered in the organizational costs 
well in advance. 

3. It is useful to make an IP webpage where the students can find all the necessary 
information. What shall this webpage contain? Short description and schedule of 
the course, introduction of the prospective international teaching staff (if possible, 
with photos and the teachers’ e-mail addresses), short description of the organizing 
country/town, maybe with links to major www pages, application form, costs related 
to students, the program of the IP together with the free weekend programs, e-mail 
addresses, phone and fax numbers of the contact persons and organizers. This 
page will contain the follow up after closing of the IP, or a photo album about the 
IP. 

4. Financial implementation of the IP should be organized. 
5. Accommodation for the students must be booked in advance. 
6. Rooms in the school should be reserved (to avoid that the room is being painted 

during the IP…) 
7. An open computer room should be ensured to make the Internet access possible 

for the guest students. 
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8. Also the reception of the arriving teachers and students should be organized in due 
time, as far as possible at the airport or the railway station. 

9. We should prepare for the IP like for a smaller conference, we should make name 
tags, information material about the organizing institution and the programs 
(including the costs). 

10. A very important advice: As soon as the participants arrived, we must immediately 
make a photocopy of their tickets (since the tickets do not remain with the project 
organizer, but people will go home with them) and ask them for their bank account 
data to which we can transfer their money after they have returned the tickets. It 
would be advisable to have a statement signed by everyone about that if he/she 
does not return the tickets until a given time, then we cannot grant the 
reimbursement. And one more advice: we have to write to the students in advance 
that they should bring invoice about their expenses if the value is not indicated 
(possible in Euro) on the ticket. 

11. We should organize the opening and the closing ceremony, for which we have to 
request somebody from the institutional/faculty leadership. 

So, we have many things to do. 
So many extra tasks cannot be expected either from the coordinators or the colleagues 
of the international offices. Therefore it is practical to employ a student from the 
organizational cost who helps in the implementation. 

What should be talked over by all means at a coordinators’ meeting? 

1. Professional and organizational persons in charge, deadlines. 
2. Number of participating students – Here we have to plan the number of students 

who are coming from the institutions participating in the IP and the free applicants. 
3. Lectures and topics – we have to plan the exact schedule. If 60 students take part 

in the IP, we have to organize more groups. But the teachers certainly will come for 
only one week each, therefore we have to make a very precise schedule and 
modules. Here we agree upon the credits, as well. 

4. Exams: Students can report on what they have learned in two ways: 
a) Each teacher holds a short written exam about the taught material. We 

have to fix the day of the exam and a date for the teacher by which he/she 
has to give the marks about the results. We had better determine the 
grading system, since the teachers coming from different countries use 
different evaluation systems. It is recommended to apply the ECTS 
grading system. 

b) Team tasks: Presentation – upon closing the IP the students have to give 
a summary of what they have learned. This could be a poster session or a 
PPT presentation. The range of topics and the maximum number of the 
teams should be planned in advance. 

5. Schedule – We have to make an exact schedule, examination dates; we must clear 
the teachers’ arrival and departure. We have to determine in advance the length of 
the lessons and the breaks. 

6. Finances: We have to listen to several important things: 
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a) We have to specify the exact budget on the basis of the sums indicated in 
the contract. 

b) We have to fix the mode and the time of the reimbursement. 
Reimbursement can be made only on the basis of the returned tickets, 
taking into consideration the rules of the IP and the date of closing. 
Correct written information should be given about this to all the 
participants, teachers and students. 

c) Cultural programs are usually self-financed, thus it is worth organizing 
programs, for which we do not have to pay in advance but we can shape 
flexibly, in accordance with the actual number of the enquirers/visitors. 

d) Teachers will not deal with finances; the organizing institution must have a 
financial officer (often an assistant of the International Office) who 
arranges all finances centrally. If the students have to pay any 
contribution, also the time and method of it should be cleared up. 

7. The organizing institution is liable for the closing ceremony of the IP, but already at 
the coordinators’ meeting many things can be agreed, e.g. the contents (and 
perhaps the form) of the certificate to be granted to the students at the end of the 
IP. 

Selection of the participating students: 

We have to trust in the rules of selection determine by the partner institutions; they send the 
applicants. Naturally, in case of an IP the command of a language and the professional 
qualification is very important, but it judgement is the task of the sending institution. 
The practice (which is good in our opinion) of our institution is: It is no mere chance that our 
students have rivalled in the competition. We consider IP as a kind of knowledge centre 
which cannot be imagined without a high level talent tending of the given institution of higher 
education. Therefore the applicants for the IP go through a strict admission procedure and 
most of them come out from the participants of the Scientific Student Circles. It has a good 
influence on the endeavour of the efficiently prepared and ambitious students that they can 
measure themselves in connection with the IP in an international environment. At the same 
time their high level knowledge may attract foreign students to study in the country of the IP. 
The other important thing with the Erasmus applications is that our position is that the 
different applications or programs (e.g. Leonardo, or Ceepus) do not weaken but strengthen 
each-other. In case of students we evaluate positively if he/she has already taken part in 
another international application and apply also for Erasmus, or vice versa, we support with 
pleasure our earlier Erasmus students in Erasmus program applications or in other EU 
applications. 

Deadline for the students:  

We should fix it so – at least 3 months prior to the planned beginning of the IP – that we can 
vary the places if less or more students apply from somewhere. 

Here comes a difficult period – the phase before last begins: 
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We should put on the webpage all information concerning the IP. To do it is advisable to 
employ a student who is familiar with webpage editing, or if not, to agree with the system 
administrator. Expenses can be paid from the organizational costs. 
But: it is important that the students can feel the personal care, as well! Therefore the 
information on their arrival should be cleared up with everybody separately in e-mail. It is not 
the same, how the student gets to the spot of the IP after the arrival. Usually we cannot wait 
for everybody one by one; therefore it is advisable to ask each of them the time and place of 
their arrival in the organizing country, because only in this way we can give them advice 
how to get to the organizers. We can send them a little map, in accordance with their 
individual problem, with exact routing and a guidance, where they can buy tickets, what kind 
of tickets they will need, a few sentences worded in advance in the language of the 
organizing country, how to buy a given ticket for the different means of transport. For this 
work we can employ students who are familiar with international works and speak the IP’s 
language well. They can be engaged in many things during the whole program. These 
students can work on a voluntary base or against payment effected from the IP’s 
organizational costs.  

Everybody has arrived – the IP begins! 

The first two hours are devoted to the organization. It is honourable for everyone if a leader 
of the organizing institution welcomes the participants. Students should be acquainted with 
the most important particulars, groups should be created – if possible, on a voluntary 
principle -, participation in the leisure time programs should be talked and the organizing 
institution should be demonstrated (also physically, so that they can find their way around), 
and it is good if everybody gets a blotter with the most important information, notepad and 
short description of the organizing and the participating institutions. Students highly 
appreciate if then they receive a list of the participants. For example, we suggest the 
following form: 
 
Name Nationality Sending 

institution 
E-mail 
address 

Mobil 
phone 
number 

Home 
address 

Address 
during 
the IP, 
room 
number 

Hobby 

 
Let the IP have a billboard in the school or in each classroom where we can put out the 
actual information. We have to organize in advance the necessary techniques in the rooms 
(PC, projector, table, paper to make posters, felt-tip pens, etc.)! 
After organization the teachers have the leading role. But: It must be borne in mind that a 
day consists not only of learning. Students can work together well if they make friends and 
feel well. Therefore it is worth holding a welcome party already on the first day. We consider 
also important that the guests get to know the host country, feel well and return home not 
only with professional but with joyful and nice experiences. For this purpose we organize 
many cultural and sport programs – nothing brings better the students together than a good 
football or table-tennis game, or a common cooking. Perhaps we can ask the students to 
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prepare for the Welcome Party with a short demonstration about their country. It is good if 
the teachers and the organizers also take part in this. We involve our students to a great 
extent in these and other organizational works, and as a result we often see their names 
next time in the Erasmus application. 

Role of the press:  

In case of an IP organized in a little town, the local press can be roused, but in a large city 
or in a capital this is almost impossible. However, most higher education institution has its 
own publication. Wherever we publish an article about the IP, we have to take care of that 
the participants receive its translated version later! 

The IP is almost over:  

Diplomas should be made in time in a format allowing printing out nicely the marks and 
credits enrolled on the day before last. Teams can be awarded – a bottle of champagne for 
the best team or a small pretty gift will intensify the atmosphere. For the closing and the 
graduation ceremony we have to invite by all means a college or a faculty leader! And of 
course, let us organize a Farewell Party! 
One more step has been left: the final report. Here the close cooperation of the economic 
officer and the coordinator is necessary in order to prepare the substantial and financial 
report in due time. 

Dissemination of the IP’s results 

Expectedly, the IP will result in summarization of much new professional knowledge, not 
only for the students, but for the teachers who teach similar range of subjects on other sub 
area. Therefore the professional results should be summed up, individual modules should 
be improved and where possible be adapted to the regular training. 

Benefit of the IP – because of many things: 

IP provides new professional knowledge to the students. IP provides an opportunity for the 
participants to work and develop in international groups established during the summer 
school, enhancing by this the socially and economically equivalent research groups to be 
created in the future field of work. Beyond the basic professional knowledge exercising of 
teamwork in a foreign language is also not negligible.  
IP can contribute to the improvement of the rate of outgoing and incoming Erasmus 
students. Foreign students arriving for the IP can gain favourable experiences both about 
the receiving country and the high level of the organizing university or college. Thus stands 
a chance that they take a liking to future Erasmus studies there. 
And a not negligible benefit: high spirits, happiness, new friends, widening international 
relations. 
Finally, I would like to encourage everybody to apply for this opportunity, because these 
Intensive Programmes cause huge professional and human experience both to the 
participants and the organizers. 
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ABSTRACT 
 
THE ROLE AND IMPORTANCE OF LINGUISTIC AND CULTURAL 
PREPARATION 
As a European approach it is essential to give students a clear understanding how 
to integrate with, and gain the maximum benefit from a multicultural environment. 
That is what our courses are designed for. 
 
 
THE MISSION AND THE RESPONSIBILITY OF THE PREPARATORY COURSES 
are 

 to help with integration into the local community 
 

 particularly if students are going to be following courses in a language other 
than the local one (in case of Hungary it is more characteristic)  

 
WHY HUNGARY? WHY HUNGARIAN? 
Hungary is considered to be a country with a ‘less-widely-known culture’, 
 
Hungarian a  so called ‘less-widely-spread language’ 
 
Some statistics… 
Once upon a time… we didn’t use to have intensive preparatory courses 
 

Academic year Number of incoming students 
1998/1999 277 
1999/2000 456 
2000/2001 624 
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Some more statistics 
 

Number of ILPC/EILC 
participants 

Academic year Number of incoming Erasmus 
students 

  
2001/02 769 37 
2002/03 856 47 
2003/04 960 54 
2004/05   1305  124 

 
Due to the increasing number of incoming Erasmus students we have regular 
ILPC/EILC courses in Hungary since 2001 
 
It has become of vital importance to organise ILPC/EILC and other preparatory 
courses in a small country like Hungary. 
 
Why? What do people think of when hearing about Hungary? 
Socialism, paprika, goulash, salami, Tokaji, czardas, Bartók, Puskás, Budapest? 
The bells at noon, the coach, the dynamo, the carburettor, the ballpoint pen, vitamin 
C, the computer, or even the H-bomb? 
 
If just five of the above = fair score 
 
Our aim is 
 

  to help students transcend this level of knowledge and substitute it with a 
holistic overview in the framework of a university program 
 

  to acquaint them with Hungarian culture – preferably through Hungarian 
language and vice versa: to teach them Hungarian in the catalysing element of 
culture 

 
THE PRESENTATION OF LINGUISTIC AND CULTURAL PREPARATION OF 
INCOMING ERASMUS STUDENTS AT PPCU  
‘How to find my way in Hungary?’ 
 
Our Department of International Study Programs arranges regular intensive (EILC) 
and one-semester language and cultural trainings since 2001. 
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3 levels, but each level contains 
 the linguistic element 
 the cultural element 
 the preparatory element 

as one inseparable unit 
 
Linguistic and cultural programs on 3 levels: 
1. EILC Summer and Winter 3-week intensive programs: 

Hungarian Language (80 lessons) �  3 ECTS credits 
Hungarian Studies + Cultural Geography (20 lessons + Fieldtrips) 
�  2 ECTS credits 
Intercultural Programs 

2. One-semester Hungarian as a Foreign Language courses (2x2 lessons/week – 
Beginner, Intermediate) 
One-semester Contemporary Hungarian Culture course (lectures + fieldtrips, 
delivered in English) 

3. Every-day-survival Hungarian (How-to-survive-Hungary) 
extra-curricular experiences, socialization and acculturation, intercultural 
programs – ‘tricks of the trade’ 
- Department of International Study Programs 
- Student–net 
- Mentors 

 
LEARNING FROM EACH OTHER 
EILC and other preparatory courses are not only beneficial to participants, but also 
to those (us) who come into contact with them. 
Discussions, film clubs, intercultural nights, the comparison of cultures create an 
environment of mutual emulation for both the course-participants and the organising 
staff. 
 
SOME UNIQUE MOMENTS OF OUR ILPC/EILC PROGRAMS 
(2001-2005, nearly 200 participants) 
 
A PHOTO ALBUM WAS DESIGNED TO PROLONG THE MEMORY OF THESE 
WONDERFUL MOMENTS AND SHARE 
THEIR ATMOSPHERE WITH YOU: 
 

http://sumuni.btk.ppke.hu 
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ABSTRACT 
 
Since Turkish Universities joined the ERASMUS program they have been using various 
strategies to prepare and to test the foreign language capacities of their applicants. But 
most of them have been testing only their knowledge of English, thinking that English will be 
enough to succeed at any European university.  
 
 
As a representative of the DAAD (German Academic Exchange Service) at Cukurova 
University Adana, Turkey, I am responsible for informing researchers and students about 
studying in Germany applying for grants. Knowing that most of the courses require 
competence in German, I initiated a German language teaching and testing project. This 
cooperative project of the DAAD, the German Language Teaching Department, the Foreign 
Languages Centre, the ERASMUS Office, the TestDaF Institute and the German Cultural 
Institute (Goethe Institut) aims to prepare all students and staff members of our university to 
fulfil the linguistic requirements of ERASMUS and other mobility programs. It uses the 
following framework:  
 
1. Teach and test all language skills needed for academic purposes: Reading and listening 
comprehension, writing and speaking.  
2. A curriculum and certificates that conform to the Common European Reference Frame 
(CERF) in order to be accepted at any institution and to be a base to be completed by 
language courses at European Universities.  
3. A course system that follows the pedagogic needs of language teaching: small groups, 
teachers with a mother tongue language level, modern manuals.  
4. Information about German higher education system, culture and living in Germany. 
Cukurova University now has a lisenced TestDaFcentre (German TOEFL), the first at a 
Turkish University, with 600 students in 33 classes. All students get certificates according to 
the CERF and can join the intern Zertifikat Deutsch exam, the Zertifikat Deutsch exam of the 
Goethe Institut and the official TestDaF exam.  
 
All our ERASMUS students going to German Universities must pass the intern Zertifikat 
Deutsch exam, which is at the same time our ERASMUS language exam. 
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ABSTRACT 

 
In August 2005, the first course of the Erasmus Mundus Master in Adapted Physical Activity 
(EMMAPA) started. The master course has a duration of 1 year and involves a study period 
in at least 2 of the 4 consortium universities: K.U.Leuven (Belgium), Norwegian School of 
Sport Sciences (Norway), University of Limerick (Ireland), Palacky University of Olomouc 
(Czech Republic).  
Under action 3 of the Erasmus Mundus framework, the proposal for a partnership with 3 
third-country universities was accepted. This partnership emphasises the unique 
intercontinental character of the EMMAPA course. This dynamic exchange of knowledge, 
experience and ideas of the EMMAPA course will make a substantial contribution to the 
establishment of an intercontinental cooperation in teaching and research in APA.  
 
 
 
The EMMAPA course originated from the European Master in Adapted Physical Activity 
which has existed for over 14 years. The European Master course is a cooperation between 
more than 20 European Universities. The Erasmus Mundus framework allowed the 
consortium of 4 universities to extend this programme beyond the borders of Europe by 
providing substantial scholarships for non-EU students and scholars to participate in the 
course. For the first year, 39 students from 25 different countries (10 European and 15 non-
European) were selected.  
Under Action 1 and 2 of the Erasmus Mundus Call for Action, the establishment of the 
consortium and the mobility of non-EU (third-country) students was arranged. Under Action 
3, the consortium established a partnership with 3 third-country universities. For both the 
academic year 2005-2006 and 2006-2007, the EMMAPA consortium will cooperate closely 
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with the Queensland University (Australia), the University of Stellenbosch (South Africa) and 
the University of Virginia (USA). 
 
In the dynamically changing world, the issues of globalisation certainly influence the 
sustainable development of the Adapted Physical Activity (APA) as an academic discipline. 
This presents a significant challenge for the European APA scientists. In terms of the 
internationalisation process, the objectives of the Partnership between the Consortium of the 
Erasmus Mundus Master Programme in Adapted Physical Activity and the third country 
universities are to discuss means of co-operation through exchanging expertise in teaching 
and research. At the time of increasing demands toward the service provision, our aim is to 
reach excellence in the preparation of human resources with essential scientific backup in 
the area of APA.  
The international cooperation will enable students and academic staff to gain experience 
abroad which in term will enrich our European programme with intercultural aspects. Since 
the development of the science of APA has longer traditions in North America and Australia 
as compared to Europe, this partnership will contribute to the European developments in 
APA.  
 
The primary objective of this partnership is to provide support to the European students in 
the EMMAPA programme who would like to expand their experiences in the field of Adapted 
Physical Activity (APA). This will be achieved by extending the opportunities for practical 
training and research, currently available in the Erasmus Mundus Master Degree in APA, to 
the three third-country partner universities: the Stellenbosch University, the University of 
Queensland and  the University of Virginia. 
Secondly, the partnership will facilitate the sharing of practices, ideas and culture between 
Europe and the third-country partners. APA specialists from the consortium universities will 
visit the third-country partner universities to give guest lectures, conduct research and 
interact with their students and academic staff. APA specialists from third-country 
universities will be encouraged to travel to Europe to teach, conduct research and interact 
with European students and academic staff from the consortium universities. 
This dynamic exchange of knowledge, experience and ideas will make a substantial 
contribution to the establishment of international co-operation in teaching and research in 
APA. This partnership will work for achievement and improvement of a quality assurance on 
a global level in this specific field of education; will increase the chances for future 
acknowledgement of qualifications in the subject; will strengthen the education area by 
bringing together a larger panel of APA experts, with emphasis on different aspects and 
cultural dimensions of the APA discipline. 
 
The partner Universities are centres of excellence and support an elaborate network of APA 
organisations, rehabilitation centres and special education schools. EMMAPA students will 
take part in hands-on field work in these institutions and organisations, which are directly 
linked to the universities. There will be a mutual benefit for both the EMMAPA students and 
the members of this network. The students will benefit from getting in touch with a new and 
a different experience, as the networks will benefit from the students’ work.  
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Furthermore, this partnership will present a unique opportunity for each of its members for 
establishing stronger relations in the course of continuous interactions. An ongoing objective 
will be to expand cross-institutional teaching by giving opportunities of the outgoing 
European scholars to lead guess lectures/seminars in the partnership institutions.   
 
As mentioned before, the partnership activities are mainly focused on exchange of teaching 
methodologies, developing of common evaluation methods for assessment of the 
effectiveness of the different teaching methodologies, further development of the current e-
learning methods used in the master programme, teaching assignments and common 
research on introducing of ICT in the APA education. The three third country partner 
universities will offer to the European students a practical training with a specific population 
of disabled persons, supervision in the research process and expert guiding in the 
preparation of the master thesis in partnership with a supervisor from the Consortium. 
Each year, 15 places are available for a selection of outstanding students to conduct their 
practical training and part of their research project for a period of up to three months in one 
of the partner universities. Additionally the consortium universities can send their scholars 
for an international exchange in teaching and research to the non-EU partner universities for 
a maximum of 3 months. 
 
In the first year of the partnership, 10 EU-students have taken on the opportunity to extend 
their experience in APA beyond the borders of Europe. They all evaluated this additional 
mobility as an enriching experience both from professional as personal point of view. The 
exchange of the 3 EU scholars has certainly strengthened the partnership.  
 
The ultimate goal of this exchange in expertise in the framework of this partnership is to 
increase the quality of life of persons with a disability across their life-span through 
participation in quality programmes of APA.  
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ABSTRACT 
 

The development of joint degrees was set as an aim for the European Higher Education 
Area in the Prague Declaration in May 2001. In the Berlin Communiqué of 19 September 
2001, the ministers responsible for higher education in the countries participating in the 
Bologna Process decided "to actively support the development and adequate quality 
assurance of integrated curricula leading to joint degrees". 
In Bulgaria, there are only few joint degree programs to date. Some of them are leading to 
double degree and some to joint degree. Most of them have been set up in the areas of 
business economics and technical sciences. All of these are Programs based on bilateral 
agreements between the universities. 
 
 
 
Joint degrees are high on the political agenda of the Bologna process. The development of 
joint degrees was set as an aim for the European Higher Education Area in the Prague 
Declaration in May 2001.The European Commission also supports integrated curricula 
leading to joint degrees: the Erasmus Mundus Master©s programmes, which started in the 
academic year 2004-05, is intended to lead to a "joint degree, a double degree or several 
degrees”.  
Before launching the EU-funded project in which ten European consortia are supported in 
the development of joint Master degrees in different disciplines, the European University 
Association (EUA) commissioned a study in which the situation in Master degrees and joint 
degrees in Europe was surveyed and analysed. 
The results demonstrated that the development of joint degrees is seen as an important 
means for creating the European Higher Education Area. The analysis shows that the 
development of joint degrees is seen as relevant to virtually all the goals of Bologna 
process: 
• joint quality assurance – to ensure that joint degrees are recognised in all countries where 
the partner institutions are located, cross-border quality assurance will be needed 
• recognition of degrees and qualifications across the EHEA – cooperation in curriculum 
development and pursuing studies in several countries should lead to easier recognition of 
qualifications in the European Higher Education Area 
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• the transparency and convergence of higher education systems – development of joint 
degrees will require a comparative approach in a variety of disciplines, leading to a better 
understanding of each other’s systems and to adaptation. 
• student and staff mobility – joint degree programmes, in which mobility is an essential 
component, will naturally boost the mobility of students, teachers and researchers and 
ultimately bring down the formal barriers to it. 
• the international employability of graduates – once studies take place in several countries 
and in a jointly developed approved curriculum, international employability of graduates 
should be a logical outcome. 
• the European dimension of studies and attractiveness of European education – efforts to 
establish joint degrees should strengthen the European dimension of education, introduce 
an international element into curricula and foster understanding of other cultures. The offer 
of joint degrees can strengthen the attractiveness and competitiveness of European 
education in various ways. 
In conclusion of this survey is shown that the great overall effect of the joint programmes is 
a result of the unification of the excellence of expertise in a specific academic domain by 
every partner, which results greater impact with the same sources.  
According to the same survey, joint degree programmes have been established in most 
European countries. Overall, they are not very numerous as yet. Programmes exist in most 
fields of study with dominating once in business economics, law and management, political 
and administrative sciences. The most resent efforts are to establish joint degrees in 
Bachelor/Master structure but still they are more common on Masters and Doctoral level. 
ECTS system is used for the award of the most joint degrees. The languages of instructions 
are usually those of the partner countries and/or English. On Masters level the most 
common language of instructions is English. 
The major difficulty is the award of one degree on behalf of several institutions due to lack of 
relevant legislation. Joint degrees are therefore usually awarded as double degrees. Thus 
most of the Joint programmes are bilateral programmes. There seem to be differences both 
within and between countries as to how many degree certificates the graduate gets. 
Similarly, the awarding body seems to differ. 
According to the survey, there is need to clarify the national and international procedures 
and statutes relating to joint degrees and more precise common definition of  “Joint 
degrees” is still needed. Although lack of national legislation concerning joint degrees does 
not generally preclude the implementation of the programmes, it may lead to problems 
concerning the student©s legal protection. 
 
 
In Bulgaria, there are only few joint degree programs to date. Some of them are leading to 
double degree and some to joint degree, even though there is no official legislation 
stipulating the award of joint degree. Most of them have been set up in the areas of 
business economics and technical sciences. All of these are Programs based on bilateral 
agreements between the universities. 
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The Bulgarian Ministry of Education and Science is supporting the development of such 
programs and there are no legislation barriers but the insufficient number is explained by the 
heavy administrative procedure of the approval by the National accreditation commission.  
The National Sports Academy, as the only specialized higher education establishment in 
Bulgaria in the field of physical education and sport. The NSA is granted full state 
accreditation, offering university degree programmes (BSc, MSc, PhD) at three faculties: 
Faculty of Physical Education; Faculty of Sports and Faculty of Kinesitherapy, Tourism and 
Sports Animation. 
The Centre of Post-Graduate Studies at the NSA offers different post-graduate continuing 
education programmes in specialised and interdisciplinary fields.    
The National Sports Academy has remarkable experience in offering programmes and 
respectively awarding degrees in cooperation with national and international sports 
establishments and professional organisations. The example of best practice is the 
programme offered by the consortium consisting of NSA, Bulgarian Football Union 
and UEFA. The programme train football coaches and issue License PRO, which is 
valid for all levels football coaching. During the years it proved to be extremely 
successful. Following this example we are on a way to develop similar programmes 
in few other sports. 
In NSA on Master level, the co-ordinating and managing body for the Master 
programmes for the all three faculties is the “Masters Programmes Centre”. The 
Master programmes are offered in two forms: regular study form (state order and 
paid) and part-time form (paid). The duration of the Master programme is two 
semesters (60 credits) for graduates of NSA and students with similar studies from 
other universities. Students who do not have the requested background could apply 
for one of the Master programmes after following of one preparatory semester. 
 
Currently the Centre offers the following programmes: 
�  Top level sport 
�  Sports animation in the tourism 
�  Sports management 
�  Sports psychology 
�  Sports journalistic 
�  Kinesitherapy  
�  Adapted Physical Activity and sports for persons with disabilities 
�  Olympics and Olympic movement 
�  School sport and leisure time sport 
�  Physical education and sports in the system of the military and police education 
�  Rehabilitation and correction of spinal cord deformations at school age 
�  Physical education and sport in the secondary school 
�  Athletics education in the school system 
�  Gymnastic education in the school system 
�  Basketball education in the school system 
�  Volleyball education in the school system 
�  Handball education in the school system 



 71 

�  Swimming sports in the school system 
 
The Rectors board is fully supporting the implementation of the Bologna Process and 
respectively the establishment of Joint programmes. We believe that such developments 
should be supported because they not only stimulate the international employability of 
graduates, but also eliminate the substantial differences in education and training for the 
regulated professions in different countries. This issue is much of interest for the neighbour 
countries where mobile of professionals is greater than generally among all European 
countries. 
Currently we are developing a Joint Master Program in Sports Management in cooperation 
with the University of Peloponnese. We also consider the involvement of two other partners 
from Serbia and Turkey. Particular interest to join a common programme in sport 
management is shown also by Azerbaijan. The preparatory meeting for this cooperation will 
take place in Sofia next week (12 -16 may). In order to safeguard the student©s legal rights 
and to enhance the attractiveness of the Program the policy we will follow is that the degree 
obtained by the student should belong to at least one country©s official degree system. In 
general there is growing interest for cooperation in the field of physical education and sport 
among the Balkan countries, which we consider as a very positive fact. This is supported by 
the upcoming meeting of leaders of sports institutions from Bulgaria, Greece, Turkey, 
Romania and Serbia and Montenegro, which will be held in Sofia next week (15-17 may). In 
the agenda of this meeting is included a session in NSA where the issue of academic 
cooperation and joint programmes in the field of sport and physical education will be 
discussed.  
It might be also of interest to mention that during the last year there is a great interest 
towards cooperation with NSA and development of Joint programmes by similar universities 
from Russia and the former Russian republics. During the last six months we signed 
contracts for cooperation with the Russian State University of Physical Education, Sport and 
Tourism and the Belarus State University of Physical Education.  
In the opinion of the Rectors board, the development of joint degrees is an important part of 
the internationalisation of the National Sports Academy. It considers it important that NSA 
actively develop joint degree programmes with officially recognised diplomas and high-
quality content. As one of the major aims of NSA internationalisation process is to increase 
the student and teacher mobility, the development of Joint programmes is seen as an 
excellent opportunity for this.  
 
 
References 
 
Tauch, C. and Rauhvargers, A., ‘Survey on Master Degrees and Joint Degrees in Europe’, 
European University Association, 2002 
 
Andrejs Rauhvargers, Joint degrees in Europe, presentation during 2002 EAIE conference 
in Porto, 2002 
 



 72 

ECTS/DS LABEL – WHY AND HOW? 
 

SVEIN ARILD PEDERSON 
Agder University College, Norway 

Svein.A.Pedersen@hia.no 

NATASHA DOSHI 
Vorarlberg University of Applied Sciences, Austria 

Natasha.Doshi@fhv.at 
 
 
 

ABSTRACT 

The ECTS Label is a quality award by the European Union to institutes that correctly apply 
the European Credit Transfer System with all its criteria in all their first and second cycle 
programs. The ECTS label is one of the main instruments in creating a single European 
educational area. The ECTS Label is a signal that helps institutions to communicate not only 
to their partners, but also to their current and prospective students that internationalisation is 
being taken seriously and executed on a very high level. The list of successful institutions 
has been published on the EU website – so far only 14 institutions hold this label, which can 
be said to raise the profile of the institution as a transparent and reliable partner in European 
and international cooperation. Similar to the ECTS Label, the Diploma Supplement Label 
proves that an institution provides sufficient independent data to improve the international 
transparency and fair academic and professional recognition of qualifications (diplomas, 
degrees, certificates etc.).  
 
Svein A. Pederson, ECTS Counsellor in Norway and ECTS Coordinator at Agder University 
College will give an overview about ECTS in general and new relevant developments, which 
institutions of higher education need to take into consideration when implementing ECTS 
and the Diploma Supplement.  
 
Natasha Doshi, ECTS Coordinator at Vorarlberg University of Applied Sciences, will outline 
the advantages and challenges for a university when applying for these two quality labels. 
Both Agder University College and Vorarlberg University of Applied Sciences were awarded 
the ECTS and the Diploma Supplement label. 
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ABSTRACT 
 
In the presentation, three questions will be attempted to be answered and discussed: 
 
1. Is there increased availability and interest in Higher Education?  
2. How European HEIs can compete in attractiveness with non-European HEIs and what is 
the impact on ERASMUS mobility? 
3. What can be done for improvement? 
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ABSTRACT 
 
René is blind and wheelchair-bound but also an ERASMUS student.  
 
How his lifelong dream to live and study for an extended period of time in a foreign country 
came true is told from the perspectives of the sending and the host institutions but also by 
René himself. 
 
Offering an exchange semester for students with handicaps is one of the defined aims of the 
European Program Socrates/Erasmus. Tertiary education institutions all over Europe have 
declared in their European Policy statements that they will make sure that students with 
handicaps can participate equally in this mobility program.  
 
Nevertheless, not many students with multiple handicaps like René have been able to fulfil 
their dreams of spending an exchange semester abroad until now. The reason for this could 
be due to the fact that not all students with handicaps are as bold as René. But also 
organizing a mobility program for students with handicaps requires a lot of personal 
dedication and commitment from the individuals involved. 
 
Despite all the obstacles involved in the organization of this Erasmus exchange semester, 
which the two above-mentioned higher education institutions and René had to face, René’s 
lifelong dream came true. And as a result all those involved have grown personally and 
professionally from this positive experience.  
 
Being a part of this exchange was an adventure which none of the persons involved would 
have missed out on. Therefore, it is worthy of being shared with other Erasmus 
Coordinators who will also have the opportunity to profit from this experience by discussing 
with the coordinators in charge and seeing the inspiring documentary film (René goes to 
Finland) about René’s Erasmus exchange semester. 
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Vorarlberg University of Applied Sciences, Austria (home university) 
http://www.fhv.at/ 
 
Yes of course! 
 
This was my immediate response when two years ago one of our students asked me if he 
could spend an exchange semester abroad. 
 
My name is Karin Wüstner, I am the international programs coordinator at Vorarlberg 
University of Applied Sciences in Austria and together with my colleague Ritva Mertaniemi 
from Vaasa Polytechnic in Finland we would like to tell you about a quite unusual student 
exchange. 
 
When our student René first contacted us about his plans to study abroad, there was no 
second of doubt for us that it would be possible to realize this exchange. 
 
To facilitate student exchange is after all our daily business – therefore why should it be a 
problem to organize a study abroad semester for a student even if he is handicapped? 
 
I first would like to introduce you to our student René although you are going to get to know 
him a little bit later yourself.  
 
René is a 25 year old Austrian social work student at Vorarlberg University of Applied 
Sciences, he is blind and due to a cerebral apraxia mainly wheelchair-bound.   
 
René is a communicative student, he likes to travel and it always has been his dream to live 
for a longer period in a foreign country. Getting to know different people and cultures is 
something which he always wanted to experience. When he learnt about the opportunity of 
spending one semester of his studies abroad he immediately knew: This would be my 
chance! 
 
Without any experience in the international exchange of students with handicaps we started 
out very optimistically with the organization of the exchange. 
 
Our enthusiasm came to a sudden end when we discovered how difficult it was to find a 
partner institution which would be willing to accept a student with special needs. We 
contacted our partners and although almost all tertiary education institutions all over Europe 
have declared in their European Policy statements that they will make sure that students 
with handicaps can participate equally in the  
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Erasmus mobility program it was almost impossible to convince a partner to accept René. 
 
Only our partner institution Vaasa Polytechnic in Finland was willing and open minded 
enough to host René and when he finally got the acceptance to study there we really 
thought that we had already managed the most difficult part - not knowing that finding a 
guest institution would turn out to be one of the easier problems we had to solve in the 
whole process.  
 
One of the biggest challenges was finding a professional personal assistant and organizing 
the necessary money to fund this support. 
 
Due to his handicaps René cannot live alone and we therefore needed to find somebody 
who would be willing to spend one semester with him in Finland and to take care of René 24 
hours a day during 5 months. 
 
We really tried everything to find a personal assistant in Finland as well as in Austria. We 
contacted schools, all types of social institutions, youth organizations etc. but after a few 
months we still had not found somebody.  
 
In the end we organized a newspaper campaign in Austria followed by a lot of interviews 
searching for the right personal assistant and finally we found the perfect person in Richard 
who is a professional attendant for handicapped people.  
 
Richard was even willing to resign from his job although at that time we could not guarantee 
him an income due to the fact that our application for the necessary funds to finance him 
were only successful a few days before the two of them left to Finland. 
 
Beside this there were of course a lot of other problems to solve like for example organizing 
insurance, technical equipment and the organization of the travelling arrangements and of 
course also different personal problems amongst the people involved needed to be solved. 
 
Not too many students in Europe with handicaps have realized their plan to spend an 
exchange semester abroad until now. Reason for this could be on the one hand that not all 
of the students with handicaps are as bold as René.  
 
One the other hand organizing a mobility program for students with handicaps requires a lot 
of personal dedication and commitment of the individuals in charge and probably not every 
institution can provide the necessary resources. 
 
However we really think that every minute of our work was more than worth the effort as we 
experienced how important this exchange semester was. For René and  
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his family, for his personal assistant Richard, for at lot of other handicapped persons but 
also for us as an institution because we really managed to make somebodý s lifelong dream 
came true. 
 
Vaasa Polytechnic, Finland (host university) 
http://www.puv.fi/en/ 
 
When Vorarlberg University of Applied Sciences approached us with the question of 
accepting René as an exchange student, the spontaneous answer was ‘Yes, of course, he 
is welcome!’ 
 
René is the first student with multiple handicaps in Vaasa Polytechnic. The idea of this 
exchange was of course a challenge and in the very beginning we did not even realize all 
the things that had to be taken in to consideration: accommodation, teaching facilities and 
materials, transportation, practical training placement etc.  
 
The staff at the Student Housing Association of Vaasa was very flexible and helpful when 
we looked for a suitable flat for René and his personal assistant, Richard. With the kind 
assistance from the City of Vaasa we could borrow the needed support devices for the flat 
free of charge. In Vaasa Polytechnic the lectures were arranged in a classroom which was 
easy to reach also in a wheelchair. We could find the right kind of scanner to transfer the 
teaching materials to suit the computer of René.  
 
The most challenging part of this was to find the practical training placement for René as his 
study program includes also a practical training part. Many of the challenges have been the 
same as with any of our foreign students – where to find a place where the student can be 
supervised in his work in English? Even if English is quite widely spoken in Finland, you still 
find elder people who are not able to have a conversation in English. On top of that René’s 
handicap made it even more challenging. The place also had to have a handicap-friendly 
environment. The placement coordinator got help from all the teachers in the Unit of Social 
Services and by using the contacts of each of them a practical training program could be 
organized for René.  
 
Most of the challenges were of practical nature. Fortunately enough there wereń t any 
problems when it came to attitudes or prejudices – before the arrival of René but even more 
so after his arrival. René is an active young man always willing to debate and he has a very 
positive approach to life. From the very beginning he was a natural and active part of the 
student group in this module. René has also very actively been taking part in the student life 
like parties, excursions and trips. 
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Although organizing this exchange semester for René caused an incredible lot of additional 
work for the teams of the international offices at Vaasa Polytechnic and Vorarlberg 
University of Applied Sciences we are both going to continue to encourage students with 
handicaps to spend a semester abroad in the future. 
 
The positive experiences gained by all people involved from this exchange have motivated 
one of the lecturers of Vorarlberg University of Applied Sciences to make a film 
documentary about René’s exchange. The film project was funded entirely by private 
sponsors and intends to show that dreams can come true, regardless of any handicap and 
we would like to invite you now to get to know René. 
 
Hopefully our experiences and the film documentary also can encourage you to say “Yes of 
Course” if a handicapped student asks you if it is possible to study abroad. 
 
Individuals or institutions interested in obtaining a copy of the film documentary about 
René́ s exchange may contact the International Office at Vorarlberg University of Applied 
Sciences. Email:kwu@fhv.at   
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As we are all aware, the SOCRATES II Decision and consequently the EUC provides for the 
requirement of “full recognition” of ERASMUS study periods. In its latest guidance note on 
“Erasmus recognition”, the European Commission is giving an update interpretation of this 
principle in the light of recent debates (e.g. in the EC’s Working Group on Compliance with 
the EUC), stressing the duty of higher education institutions participating in ERASMUS 
student mobility to fully grant academic recognition to their ERASMUS students, both as 
regards time and as regards credit. A prior learning agreement and quality in its proper use 
is seen as the crucial instrument to secure replacement of a comparable period of study at 
the home university and the integration of credits completed abroad into the home study 
programmes. 
 
We are also all aware that this requirements cause a whole range of practical problems in 
the day to day business of Erasmus coordinators. They allude to important topics as 
 

- equivalence of courses and comparability of curricula 
- the proper use of ECTS as an instrument of transparency of study programmes, 

course contents, learning outcomes and workload attached to them 
- ways to facilitate student mobility also in shorter study cycles (e.g. in one or two 

years master programmes according to the BOLOGNA format) 
- quality management of ERASMUS partnerships 
- position and role of ERASMUS coordinators (e.g. information policy vis-à-vis the 

academic staff responsible for academic recognition) 
- handling of learning agreements between partner institutions 

 
The proposed workshop is intended to exchange experience of Erasmus coordinators with 
major obstacles to the implementation of the “full recognition” and “no loss of progress” 
principles on a European level and to discuss and collect good practice models of academic 
recognition of Erasmus study periods on national (e.g. legal provisions) and institutional 
level, relating to problems as mentioned above. Finally, the workshop should try to draw up 
suggestions for how to secure outmost quality in Erasmus recognition while ensuring 
outmost capacities for Erasmus SM in order to reach 3 millions Erasmus students within the 
new integrated programme for Life Long Learning. 
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Round table discussion for motivation and examples of good practise in student 
exchanges.  
 
ERASMUS has a lot of potentiality and there are a lot of things to be done so as mobility 
develops and increases in terms of quality as well as numbers. In an effort to examine and 
develop the various procedures they follow, the International Relation Offices (IROs), of 
Higher Education Institutions, should examine the existing possibilities and potentiality 
within Erasmus and reconsider, develop, or reorganize their work. When we refer to 
Erasmus student mobility of course we mean the Incoming Students and the Outgoing 
Students. 
 
The IROs can organize and guide both incoming and outgoing students so that they help 
each other. The Outgoing students can inform and help the Incoming students about the 
host institution, its rules, regulations and other important and useful information that would 
make their stay in the host country more comfortable. 
The Incoming students, on the other hand, can help and inform the prospective outgoing 
students (who go to the countries and/or institutions the incoming students come from) 
about the host institution and host country, they intend to go for Erasmus mobility. The IROs 
can contribute to these meetings and exchange of information between Incoming and 
Outgoing students by organizing events, meetings, excursions or parties so that Incoming, 
Outgoing and other students meet, communicate and make friends. 
 
MOTIVATION (Incoming students) 
 
In order to develop and increase mobility the IROs need to motivate both Incoming and 
Outgoing students. If the Incoming students are offered intensive language courses of the 
language spoken in the host country or if the teaching language of the programme they will 
attend is in a language they can use well then it will facilitate their studies and they may be 
more successful in exams.  
 
The IROs should have a page on the net that will inform the incoming students about 
everything that concerns them. Should offer to incoming students a well organized welcome 
and orientation programme with the help of other students and the students’ unions. Should 
treat the Erasmus incoming students like all the other students in the University. This will 
help them feel more comfortable and that they belong to the University. Should 



 82 

communicate with the teachers asking them to show understanding and be flexible with the 
incoming students. Should simplify the administration procedures by using on-line systems 
and being very simple and clear with their instruction and should use as less paperwork as 
possible, like asking for fewer copies and fewer signatures, when this is possible of course. 
 
MOTIVATION (Outgoing students) 
On the other hand the IROs should motivate the Outgoing students as follows: The IROs 
should inform the Outgoing students well and in simple language about Erasmus mobility 
and make them realize about the benefits of such mobility. 
Should inform the Erasmus students about the teaching language of the host institution and 
the benefits of learning the language of the host country (EILC), including the credits 
(ECTS). Should monitor the procedures followed by the home teachers so that there will be 
flexibility shown to the Outgoing students (coming back) and recognition. Should see that 
the learning agreement is very well prepared, prepare an on-line administration procedure, 
provided in simple clear language, that the outgoing students will follow step by step and 
finally a checklist. Should organize meetings so that the Outgoing students meet and learn 
from other Erasmus students (incoming and ex-outgoing).Should offer bigger grants. 
 
GOOD PRACTICE 
Another factor that could also contribute to the development and growth of mobility is 
learning from Good Practice. The necessary requirements for good practice are: 

- Effective IROs 
- Efficient teachers and 
- TRUST between the partners 

 
EFFECTIVE IROs 
 
To be more effective the IRO should:  

- use multi-channel communication: posters, flyers, email, homepage, on-line 
systems, word of mouth, and personal contact 

- use flexibility clarity and simplicity in administration procedures 
- use less paperwork and bureaucracy 
- use the net for providing all information for incoming and outgoing Erasmus 

students 
- guide the Erasmus students step by step with the procedures and provide them 

with checklists to use for their convenience 
- use mailing groups of students going to the same country or host institution but 

may use BCC when sending emails to the students, in order to secure personal 
data 

- call for and count on students’ responsibility. The students will feel more useful and 
become more responsible than they already are 

- see and treat Erasmus students as customers they must assist 
- contact regularly the teachers and provide advice and assistance when necessary 
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- improve procedures by annual clean ups. Clean ups may help you reorganize and 
reconsider a few things about your work 

 
EFFICIENT TEACHERS 
 
In order to be efficient teachers should: 

- create and keep contacts with many institutions and have frequent contacts with 
their partner teachers and institutions 

- be motivators, promoters and always willing to help Erasmus students in mobility 
- be open-minded and flexible 
- always be well informed about the new development in Erasmus and be 

cooperative 
- trust their partners so that the learning agreements can be well prepared and with 

flexibility and recognition successful 
 
 
TRUST BETWEEN THE PARTNERS 
 
This is a very important element of mobility and we must always have it in mind. 
Bilateral Agreements help and secure exchanges in Erasmus mobility so that trust is built 
between the partner teachers and institutions that sign the agreements.The Learning 
Agreements must rely on this trust and safeguard recognition after the mobility. 
 
However, in order to build trust the various parties involved in exchange must have frequent 
contact so that information, advice and exchange of ideas circulate between the partners 
and new ideas, simplification in procedures and other innovative elements are introduced.  
 
Thus, trust is built making exchange and Erasmus student mobility more flexible, easier and 
more pleasant for everybody.    
  
 
 
 
 
 
 
 
 
 

 


